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The concern over the quality of teacher education in the United 
States in increasing because of the many voices raised in criticism of 
the results produced by elementary and secondary schools. Some persons 
believe that certain elementary and secondary areas of study are poorly 
taught or entirely neglected. In other quarters there is also concern 
over the quality of classroom teaching. This is evidenced by periodic 
evaluation of teacher education programs by institutions preparing 
teachers, as well as by national accrediting agencies and state depart-
ments responsible for teacher education programs. 
The advanced professional program leading to the Master of Teaching 
degree, inaugurated in 1954 by Oklahoma state colleges, represents a rec-
ognition of the need to improve the quality of classroom teaching. 
The objective of this study is to examine the course~ "Introduction to 
Advanced Professional Study", offered in the advanced professional pro-
gram of state colleges of Oklahoma, with the intention of obtai ning data 
useful in evaluating the course. It is hoped that the results of this 
study will contribute to the over-all improvement of advanced programs 
in teacher education, and thus indirectly contribute to improved instruc-
tion at the elementary and secondary level. 
The writer acknowledges his indebtedness to the persons whose 
assistance made this study possible. 
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Educators and the public are expressing more and more interest in 
the improyement of instruction in the United States. The White House 
Conference called by President Eisenhower in 1955 indicates the importance 
that both school and home attach to the issue.l More recently the drive 
toward higher educational qualifications for teachers and the demand for 
a re-evaluation of the graduate program open to teachers indicate the 
continuing concern of the public and of the profession for better teachers 
and better teaching techniqueso 
At least two trends show evidence of this concern. In the first in-
stance, higher educational requirements are being demanded of teachers by 
certification authorities in the various states. In 1940 only nine states 
required a bachelor's degree for elementary school teachers. By 1955 
thirty~one states required this degree for eleme,ntary s:chool teachers and 
' forty-five for ~oth elementary and secondary school teacherso At least 
four states demanded that a secondary school teacher have a master's de~ 
gree.2 Further, many individual districts are asking teachers of elementary 
and secondary schools to obtain post-baccalaureate degrees. The need for 
lThe Committee for the White House Conference on Education, A Report 
1Q 1!12 President (Washington, D. c., 1956). -
2Myron Lieberman, Education!!,!!§ Profession (New York, 1956), pp. 134-
1 
2 
advanced professional study by secondary teachers is reported by Monroe: 
Until recently there was a trend in the direction of making four 
years of preparation a standard for teaching in secondary schools. 
However, findings of several types indicate gross inadequacies in the 
preparation afforded by typical four-year curriculums, and the present 
tendency is to recommend a five-year program.3 
In the second place, the need to improve the qualifications Df teachers 
is manifest in the eritieal interest shown by institutions of higher learning 
and national accrediting agencies regarding gra<l,uate programs now offered 
teachers. The North Central Association of Colleges and Secondary Schools 
has issued a statement of policy regarding programs of graduate study for 
teachers. This communication was devoted to an explanation of the type 
of graduate program designed to develop the master teacher rather than the 
research specialist.4 
In 1948 the North Central Association's Committee on Teacher Education 
established. the ··rirst of a summer series of workshops at the University o£ 
Minnesota to study the problem of improving teacher education. In the 
North Central area seventy-five schools were eligible to participate 
I 
either as llteaeher colleges" or members of the American Association of 
! 
Colleges for Teacher Education. A committee on Fifth Year Programs for 
Master Teachers was set up in the 1955 Workshop. In reporting the trend 
toward the Master Teaching program, Hill et al.5 commented: 
"Walters. Mon;roe, ed., Encyclopedia a£, Education Research (New York, 
1950), P• 1404. 
4"Programs .of Post-Baccalaureate Study for Teachers Leading to the 
Masters Degree, 11 The North Central Association Quarterly, XXXI (April, 
1956), 29-35. 
5George E. Hill et al., Improving Teacher Education Through Inter-
College Cogperatioa (Dubuque, Iowa, 1956), pp. 184-185. 
.3 
The sequence of years in which the 75 colleges eligible to partici-
pate in the No Co A. project began offering ~he fifth year of work in 
teacher education produces a picture which may safely be called a trend. 
Since 191.3, when Colorado State College of Education offered the first 
five year program in this group of institutions, others have followed, 
at first slowly and more recently at an accelerated rate. The following 
table shows the cumulative growth in numbers of teacher education insti-
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In Oklahoma the need to improve the quality of classroom teaching 
by providing a post-baccalaureate program of study especially designed 
for teachers was recognized in 1954. At that time the Oklahoma State 
Regents of Higher Education authorized the state colleges of Oklahoma to 
offer the Master of Teaching degree.6 The advanced professional work 
eatablished in each of the six state colleges departed from the traditional 
master of education degree program generally offered by American colleges. 
Although each program possessed its own particular identity, in the main 
the general purpose expressed by each college was identical: improving 
the skills and techniques of the classroom teacher. In addHion each 
institution indicated t,hat its program of study was designed to fit the 
particular needs of its advanced students. 
6state colleges of Oklahoma refers to the six state colleges, 
sometimes called "state teachers colleges", but dei;iignated legally as. 
state colleges. 
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Problem to be Investigated 
The prcblem to be investigated in this study is to determine what 1 
should constitute the program for the course "Introduction to Advanced 
Professional (or Graduate) Study11 in the state colleges of Oklahoma. 
This course is required in five of the six state colleges offering 
advanced professional work. It is ordinarily taken early in the 
sequence of courses required for the Master of Teaching degree. 
Three basic objectives of the course include~ (1) aims and standards 
of advanced professional education; (2) evaluation of basic 
teacher competencies, and (3) introduction to research. A catalogue 
description of this course may be found on page 26 of this study. 
Hypothesis to be Tested 
This study proposes to use opinions of graduates of the 
Oklahoma fifth-year program as to what should constitute the 
program for the course. To give direction and purpose to the 
study an hypothesis or guess as to the possible outcome of the 
investigation is proposed. The hypothesis is that there is a 
consensus amoung graduates of the advanced professional program 
of Oklahoma state colleges in regard to what should constitute,: 
the program for the course 11 Introduction to Advanced Professional 
(or Graduate) Study •11 
5 
Scope of the Study 
The investigation is limited to a study of one particular course in 
the curriculum offerings of the advanced professional programs in state 
colleges of Oklahoma. Northeastern State College, Tahlequah, Oklahoma, 
does not offer the course; consequently the opinion of its advanced pro-
fessional graduates is not included.. In so far as this study is concerned, 
future reference to state colleges of Oklahoma, unless otherwise indicated, 
is limited to the five remining\1~~ate colleges of Oklahoma. They are 
Central State College~ Edmond, Oklahoma; East Centr~l State College, Ada, 
Oklahoma; Northwestern State College, Alva, Oklahoma; Southeastern State 
College, Durant, Oklahoma; Southwestern State_~ollege, Weatherford, Oklahoma. 
Definition of Terms 
Because certain terms may have specific meanings or connotations as 
they apply to this particular investigation, the following explanations 
are presentedg 
1. The expression 11what should constitute the program for the course" 
refers to course objectives, teaching materials, methods, experiences, and 
activities provided for students, or other alternatives, which might be 
included in the course. 
2. The course II Introduction to Advanced Professional Study'' is 
also known as "Introduction to Graduate Study" in three of the five 
colleges included in this study. Since the advanced professional programs 
have not been officially designated as graduate programs by the Oklahoma 
State Regents of Higher Education or by a national accrediting agency 
at the time this study was 1:>eing done, the title "Introduction to 
- - - -
Advanced Professional Study" is used to refer to the course throughout 
the remainder of the study. The title as previously referred to in 
this chapter is "Introduction to Advanced Professional (or Graduate) 
- -
Study.," The words l!or Graduate" are deleted in all future references 
to the course titleo 
6 
.3., "The fifth-year program11 is often used in the literature which 
has reference to the advanced professional program leading to the Master 
of Teaching degree as approved in 1954 by the Oklahoma State Regents of 
Higher Education., Either titlej the fifth ... year program or the advanced 
professional program, refers to the program leading to the Master of 
Teaching degree. The titles will be used interchangeably throughout the 
reminder of this study., 
4., The term "consensus" as it appears in the statement of the 
hypothesis and throughout the remainder of this study has reference to 
a 11 general agreement or concord ;,~u 7 Consensus as it applies to the 
opinion of fifth-year graduates relative to the program for the course 
91 Introduction to Advanced Professional Study11 is used to indicate general 
agreement or collective opinion., 
Objective of the Study 
The objective of the study is to obtain data which may be useful in 
developing criteria suitable for evaluating the course !!Introduction to 
Advanced Professional Study90 as it is presently taught in state colleges 
- .. 
791Consensus~ i!! ~ American College Dictionary (New York, 1948) $ p., 257. 
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of Oklahomao Further, it is intended that these data will be interpreted 
in such a manner as to prove helpful to college officials contemplating 
revision of the courseo Professors responsible for the course indicate 
that a definite need exists for criteria suitable for evaluating the course 
in the statements of 11The Need for the Study 0 11 
Opinions of graduates of the Oklahoma fifth-year program will be 
used to determine what should be included in the courseo Thus if the 
study shows that a consensus or general agreement of fifth-year graduates 
exists in regard to what should constitute the program for the course, 
then evaluative criteria may be developedo It is not the purpose of this 
study to formulate evaluative criteria, it is rather to g~ther data from 
which criteria may be evolvedo Further, it is not the purpose of this 
study to attempt ap evaluation of the courseo 
The .Need for the Study 
In order to ascertain the degree to which objectives are being 
achieved, it is necessary to investigate phases of the new post=baccalaJlc 
reate program developed by Oklahoma state collegeso So far completely 
acceptable criteria or standards for ju~ging such programs do not existo 
The statement of policy by the North Central Associations referred to 
earlier in this chapter~ however, outlines in some detail a master 1s 
degree program aimed at producing the master teachero The program 
described by this statement of policy agrees to a marked extent with the 
stated purposes and objectives of programs now being offered by Oklahoma 
state collegeso 
8The North Central Association ~uarterlyo XXXI (April~ 1956), 29-350 
8 
Before this investigation was undertaken, college deans and pro-
fessors responsible for the course 'Introduction to Advanced Professional 
-· . 
Study" were asked to indicate their reaction to the need for such a 
study. . 
. - . j -
According to Dr. L. H. Bally, Northwestern State College, Tahlequah, 
· Oklahoma, "A study of content will be valuable." 
Dean L •. r... Thomason, Northwestern State College, Alva, Oklahoma, 
said, "Yes, I'm afraid most of us are teaching just another course in 
methods of research." 
Professor J. R. Chandler, East Central State College, Ada, Oklahoma, 
made the following comment: "Such a study would provide information as 
to the major purpose of the. course content, and general teaching prac-
tices. The information would be helpful to all colleges which offer a 
fifth-year graduate program." 
Dean Joe E. Williams, Southwestern State College, Weatherford, 
Oklahoma, expressed his feeling as follows: "This oourse needs to have 
a well-understood. statement of objectives and purposes. A study in this 
area should help to obtain them ••• This course can be an important 
part of the teacher's advanced preparation. I think this study would 
make a distinct contribution to the education of teachers at the advan-
ced (graduate) level." 
Limitations of the Study 
The very nature of the study poses certain limitations. The course 
is a newly-designed experience in advanced professional education. Such 
being the case, so-called expert opinion is not readily available. For 
this reason the opinions of graduates of the program who took the course 
are used as a source of data for the study. 
9 
Opinion of the graduates might be obtained through either the inter-
view or questionnaire method of investigation. The interview, being very 
time-consuming, was discarded in favor of the questionnaire. Items con-
tained in the completed questionnaire include a composite account of the 
program for the course as it is taught in all of the colleges. The 
limitations of the questionnaire procedure 9 however, are recognized by 
the writero9 
The investigation is also limited by the sample obtainedo During 
the years this program has been in operation, the state colleges have 
graduated 464 advanced professional candidateso Some graduates have not 
taken the course, and some ·could not .be contactedo Some questionnaires 
were certainly not to b~ returnedo · The data obtained from this 
study will be based on returns from those graduates of the fifth-year 
program who have taken the course and who complete and return the 
questionnaireo 
Organization of the Study 
A brief account of the background and a statement of the problem 
have been presented in Chapter Io Also included have been statements 
of the hypothesis to be tested, the scope of the study, the definitions 
of terms , the objectives to be reached, the need for the study, and 
finally limitations of the study. 
Chapter II will be a report of selected related literatureo Al~ 
though no literature has been found which deals with quite the same 
9carter v. Good and Douglass Eo Scates, Methods .s2! Research (New York, 
1954), pp. 607-6120 
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thing as is attempted in this study, certain related literature has been 
found and studied. Since the particular kind of post-baccalaureate de-
gree offered in Oklahoma was developed without reference to the tradi-
tional master's degree, the course necessarily developed with little 
benefit from specific courses already offered. Preliminary investigation 
indicates, however, that at least two characteristics of the course as 
it is being taught can be indentified. Those characteristics are (1) an 
, ... 
emphasis on the course as an orientation to advanced professional work • 
and (2) use of an approach to educational research. Consequestly an 
effort will be made to examine literature relating to the above-mentioned 
characteristics. Special effort will be made to find literature relating 
to fifth-year or master teaching programs •. 
In Chapter III a description o£ the meth.ods and procedures used ir! 
this study will be given, as well as an account o£ the de·velopment of 
the questionnaire used to obtain the opinion of graduates relating to 
the program of the course. This chapter will include a discussion of the 
preliminary work done in obtaining information in regard to the course 
as it is taught in the state colleges. This chapter will describe the 
method of setting up questionnaire items, the nature o£ the pilot study 
and its res'\Jlts, and. the completed que,tionnaire. Chapter III will con-
tain an explanation of the methods employed to insure validity and 
reliability of the questionnaire. In addition,, this chapter will contain 
an account of how a directory of fifth-year graduates was obtained and. 
of the mailing of the completed questionnaire to respondents. 
Chapter IV will include a pres·entation and analysis of data. obtained. 
in the investigation and an analysis of the techniques used. The chapter 
will present through the use of tables and other means as clear and 
concise an analysis of data as is possible. 
11 
Chapter V will contain a summary of what the study shows, including 
findings and conclusions. This chapter will indicate the degree to which 
the hypothesis is found to be correct within recognized limitations. It 
will also include recollllnendations regarding future studies in this area. 
CHAPTER.II 
RELATED LITERATURE 
In Chapter I an attempt was made to state the nature of this study,. 
It was pointed out that the investigation involved the fifth-year pro-
gram in state colleges of Oklahoma., In Chapter I, however, it was also 
stated that a particular course., "Introduction to Advanced Professional 
Study~" would be investigated., This investigation was to determine the 
consensus of graduates of the fifth~year program of Oklahoma state 
colleges regarding what should constitute the program for the course., 
A survey of the literature for material relating to this particular 
problem showed the lack of specific writings in this field. As explained 
in Chapter I, the fifth-year programs in Oklahoma colleges were launched 
without the benefit of exact criteria of standards. Specific courses, 
such as the one under investigationj were theoretically evolved to con-
tribute to the total objectives of the program., The program was newj and 
so were some of the courses,. Consequently literature concerning offerings 
of fifth-year programs was limited and very general., 
In spite of the limitations a review of the literature relating to 
the general nature of fifth-year programs was undertaken,. This was based 
on the assumption that the course under investigation should fit the 
general pattern and contribute to the purposes of fifth=year programs .. 
Literature relating to the general nature of fifth-year programs is 
12 
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reviewed in the first section of this chapter. 
Literature was also reviewed which related to specific objectives 
of fifth-year programse Only those specific objectives which might 
conceivably be considered as purposes of the course under investigation, 
however, were of immediate concerne 
In Chapter I reference was made to the fact that preliminary inves-
tigation showed that the course "Introduction to Advanced Professional 
Study" as it was taught in each of the colleges showed two clearly defined 
characteristics: First, the course paid at least a passing respect to 
educational research 1 and second , it was used as a vehicle for orientation 
to advanced professional study. Thus literature selected for review re-
lated to the two above mentioned objectiveso 
The Nature of Fifth-Year Programs 
Although the program of Advanced Professional work inaugurated by 
the six Oklahoma state colleges in 1954 was to the participating colleges 
a new experiment in post-baccalaureate study8 the program evolved seems 
strikingly similar to fifth=year ·progI'ams in many ot,her colleges., . The 
above statement is not to imply that the Oklahoma fifth-year program was 
copied from already existing programs , rather it is made to point out 
the similarity existing between fifth-year programs. 
Generally9 two types of fif th-year programs exist. - The first type 
consists of a fifth-year of study of undergraduate naturee The first 
type should not be confused with the second type of fifth-year program9 
which contains a substantial number of graduate courses and which leads 
to an advanced degree. The Commission on Colleges and Universities of 
14 
the North Central Association points out this distinction in the 
following excerptg 
The Commission makes a distinction Qetween a graduate program for 
teachers leading to a Master's degree and a program that consists only of 
an additional year of undergraduate study beyond the baccalaureate degree. 
Fifth-year undergraduate programs cannot be considered as acceptable pro-
grams leading to an advanced degreee (In another field of study under-
graduate liberal arts institutions offer in cooperation with engineering 
completion of which the student receives two Bachelor's degrees, an Arts 
degree and a Science degree.) 
A graduate program should involve work at a higher level than that 
characterizing undergraduate study.l 
The prograns offered by Oklahoma state colleges contain work of 
graduate level and lead to advanced degrees. 
The curricula offering, organization, and problems of development of 
fifth-year programs are also dealt with in the North Central Association's 
report previously mentionede Four basic problems are discussede The 
first recognizes the individual needs of teachers and the necessity of 
considering these needs within a broad framework or pattern of required 
studyo 
An initial problem is that of determining the relative emphasis to 
be placed on satisfying the highly specific needs of the individual stu-
dent as against maintaining a highly prescribed program0 Since the 
essential purpose of the program is to educate master teachers, consider-
able attention should be given to the specific needs of the individual 
studente These needs should be evaluted, however, in terms of a clear 
conception of the competencies and qualities of an effective teachero 
A highly prescribed course of study would not seem suitable in a program 
in which there will be persons of different levels of maturity, training 
and experienceo On the other hand 9 without some carefully laid guide-
lines it is too easy to identify student needs with casual demand or with 
whatever happens to be availablee 
The academic preparation of the teacher involves three areas--
development of breadth and depth in general education, in professional 
lnprograms of Post-Baccalaureate Study for Teachers Leading to the 
Master~s Degree ~" The North Central Association Quarterly,i XXXI (April, 
1956), 29-30e 
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education 1 and in the teaching fieldo A graduate program for the teacher 
will include courses designed to advance him in all of these areas, ieee , 
graduate courses in general education, -professional education, and the 
teaching fieldo The relative-emphasis placed on each of these elements 
should be determined by the institution of its own philosophy of educationo2 
As stated earlier in this chapter a characteristic of the type of 
fifth-year program in Oklahoma colleges is that of providing course work 
on a higher level than is offered for the baccalaureate degreeo The 
author of same source quoted above comments on this situation; 
Another problem is the determination of the amount of undergraduate 
level work that may properly be considered as part of a graduate programo 
It is conceivable that a program consisting almost entirely of under-
graduate courses would add in significant ways to the student 8s general 
background and thus to his effectiveness as a teachero The Commission 
feels, however, that such a program cannot properly be called a graduate 
programe Graduate study should be of advanced nature with the emphasis on 
original and mature thinking rather than on filling gaps in one's under-
graduate traininge While some allowance can be made for undergraduate 
courses, the amount of graduate credit permitted for this work should be 
kept at a minimune The Commission would seriously question the graduate 
caliber of a program in which much of the work appeared to be elementaryeeee 
Likewise ~ removal of deficiencies in the area of undergraduate pro-
fessional education which prepares a student for initial certification 
should not be considered a part of a Master 0s degree programo3 
Potthoff issued a warning against institutions permitting an excess 
of course work designed primarily for undergraduates to be counted in 
the fifthAyear programe He statedg 
A consi derable proportion of the graduate student 8s work may well 
be done in courses designed primarily for undergraduatese In that eventj 
however ~ a limit should be placed upon the total amount, and he should 
be expected to do a higher or more advanced quality of work, and perhaps 
also a larger amount for the credit ordinarily grantedo Moreover , the 
truly graduate level of teaching and learning can be done only in courses 
which are limited to graduate studentso Consequently, the individual 
learner should do a very large portion of this learning jn such courses, 
and each instructional department which provides work for a major or 
2Ibido , PPe 31-320 
3Ibido9 Po 320 
minor should offer a number of courses at the strictly graduate level. 
Participation of a department in the fifth year program should not be 
permitted with only an undergraduate course offering.4 . 
16 
The master teacher type of fifth-year program leading to an advanced 
degree has generally included three areas of preparation: general edu-
cation, professional education, and subject matter specialization. The 
ctlrriculum of the administrator type of program is normally heavy with 
professional education courses; however, warning is issued against over-
loading the teacher-type program with these courses: 
While a certain portion of the program can properly be devoted to 
studies in professional education, a program consisting almost entirely 
of professional courses is not adequate for teachers. The professional 
courses must be kept in proper 2roportion to courses in the teaching 
field and in general education., 
One of the problems dealt with at the Conference on Fifth Year of 
Teacher Education held at Northeastern State College, Tahlequah, Oklahoma, 
November 101 11, and 12, 1955, was the division of a student's program 
between professional education. and academic work. Dr. E. F. Potthoff, 
University of Illinois, was guest speaker and panel moderator. The 
following-excerpt is taken from the panel summary~ 
Panel Sneaker: I personally agree with t4e latitude that Brown 
tpr., Luther Brown, a conference delegate] has suggested here. I don't 
feel that if this matter of individual differences means what all of 
us think it does, that we can struct'tll'e a degree program for any student 
in advance. I think there are so many variables that are injected into 
that studentas teaching assignment, into his former training and all 
that until a degree of latitude must be granted if it is a tailor-made 
program. I would hate to be forced to take a position personally on 
the division between general education and professional education in the 
subject matt,er area. If a student comes to school who definitely shows 
great strength in the area of professional education, lack of knowledge 
of the learner, lack of knowledge of certain techniques such as 
4Edward F o Potthoff', Fifth Year Programs 1n Iegcher Educa.tion 
(Urbana, Illinois, 1955), P• 5 
5The ~ Central Association Quarterly, XXXI (April, 1956), 33. 
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There seems to be considerable agreement that the advanced profes-
sional program for teachers leading to an advanced degree should include 
work in three areas of study, professional education, general education, 
and subject matter, with little agreement likely on the relative emphasis 
to be given in each area. 
Hill discussed the relative emphasis to be placed on each of the 
above-mentioned areas in the following excerpt: 
There seems to be little agreement among colleges as to whether the 
greatest emphasis in the fifth year should be placed on: (1) Professional 
Education, (2) General Education, or (3) Subject matter. According to 
returns from a questionnaire submitted to the seventy-five colleges re-
ferred to earlier in this ch'apter, IB,eference was made to those colleges 
in Chapter I of this studiJ forty-nine attmepted to devote a definite per 
cent of their programs to each of the three areas. However, most of these 
colleges indicated that some flexibility is allowed. Sixteen others in-
dicated that the emphasis on any of these three areas of curriculum will 
vary with the needs of the particular students. The per cent of work 
devoted to special fields ranged from 20 per cent to 80 per cent. Six 
of the seventy~five returns indicated that no room was allowed in their 
programs for general education, but ~welve programs devoted 20 per cent 
td 33 per cent to general education. In professional education the 
amount indicated ranged from 20 per cent of the program to 75 per cent, 
with eighteen of the 49 institutions reporting 33 to 59 per cent. 
In summary, the curricula for these colleges as a group devoted 
slightly more of the fifth-year program to professional work than to 
the special fields. General education came in for considerably less 
than either of the other two areas in a large majority of the colleges.8 
One of the problems discussed at the Conference on Fifth Year of 
Teacher Education sponsored by the Sub-Committee on Teacher Education of 
the North Central kssociation held at Durant, Oklahoma, November 30, 1956, 
was the relative emphasis which should be placed on professional educa-
tion, general education, and subject specialization. Dr. Kenneth E. 
Howe, conference consultant, summarized the thinking as follows: 
In the curriculum area that we discussed yesterday, what per cent 
of a student's program should be in courses open only to fifth-year 
8George E. Hill et al., Improving Teacher Education Through Inter-
College Cooperation (Dubeque, Iowa, 1956), p. 192. 
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s·tudents., in the area of subject matter specialization, in the area of 
general education? I would ask this question this morning instead of 
that one, 'Where do students who present themselves for the fifth-year 
study need to be involved in order to get some of the competency that 
you're after in this fifth=year program? 8 Then you can help determine 
what per cent of it should be in professional or specialized educationo 
After you have had two or three yea.rs of experience of asking these 
questions, you do come up with a kind of patterne Some of you have 
experienced that alreadye You have played this by ear for two or three 
years and you have found that 30% or 10 hours or 11 hours of professional 
work is about the pattern that seems to be meeting the needs of the 
people who are coming back.,· You have evolved and developed the answer 
to this problem through three or four years of experiencee To use a 
fixed formula or criterion to establish this proportion for you, in my 
estimation 9 would be the wrong approach to the answer to this problem., 
What is considered a balanced program of professional education, subject 
matter, specialization~ and general education? And I would say to you, 
that to be an extension of, a continttation of preparation for teaching? 
You haven't assigned the fifth~yea.r 9 have you, to any one area of special-
ization,or to the improvement, of ~ny one particµlar thi;g? You have said 
to .your.selves, }We :are going .. to help ·eve11y teacher. in as many ways as 
possible to 9ecome a more competent. person1iik the ·· i'ifth~year programt ,J. 
It seems t.o·:ibe tha·t_ the ;sp,roblem of a bal1;1,nced program again will be the 
product of the experienc~s that you are having as you work in this fifth• 
year program0 9 . 
Fifth~year programs 9 as indicated previously, generally call for a 
common core of requ:i:red coursese Three collages offering fif'th~year 
master teacher programs have been selected. to ilJ.ustrate the trend in 
common core requ:1.rementso 
The Master Teacher Program of Kansas State Teacher College, Emporia, 
Kansas, requires the following core programg 
· . .Psychology 119 Seminar in the Psychology of Childhood and 
Adolescence 3 hourso 
-~·,Soeio1ogy_ l02 ~Social Anthropology 3 hourso 
English 115 Landmarks of Western Thought 3 hours., 
Education 102A Supervision of Elementary and Secondary School 
Curriculum 3 hourse 10 
9conference on Fifth Year of Teacher Education, 81Sununary Notes81 
(Southeastern State College, December, 1956, Durant, Oklahoma), 
PPo 9•10., 
l0i{111 et al .. , Po 1940 
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The Master's Degree Program of the National College of Education, 
Evanston, Illinois 9 lists the following core requirements: 
Core Required of all Graduate Students 
E~ucation 450 =- Introduction to Graduate Study 2 hours 
Psychology 450 ..... Seminar in Child Development 3 hours 
Psychology 452 - Dynamics of Personality· 3 hours 
S·ooial · Science 45Q ... "" Backgrounds for World Understanding 3 · hoursll 
The Advanced Professional Curriculum at Southwestern State College, 
Weatherford, Oklahoma 9 °followsg 
I., For Secondary Teachers 
Professional Education 
a., 5E02 Introduction to Advanced Professional Study 
be 533 Advanced Psychology of Learning and Development 
Co 5133 Practices in Guidance and Evaluations 
d., 593 Problems of Teaching in Secondary Schools 
II.,. For Elementary Teachers 
Professional Education 
a., 5E02 Introduction to Advanced Professional Study 
b. 533 Advanced Psychology of Learning and Development 
Ce 5133 Practices in Guidance and Evaluation · 
de 573 Problems of Teaching in the Elementary School 
e., 582 Special Problems in the Teaching of Readingol2 
The place of research in a program of advanced study for teachers is 
another problem worthy of consideration., Only brief attention will be 
given this issue at this point since a later section of the chapter is 
devoted to ito A point of special importancs might be made here, how• 
ever 9 and that is the difference in the amoimt of' emphasis placed on 
research depending on the type of degree under consideratione 
The traditional departmental Master's degree program is designed to 
produce the expert in a particular subject-matter gielde. The degree 
ordinarrily marks a step toward- the Doctor us degree II which with a f.ew 
12 Southwestern State College Catalog (Weatherford9 OklahoffiE\, 
1956-1958)~ Pe 870 
,exee-_ptio.ns.i .ie:1:Je.:arned·;onL:theL:basisr.of-'..'thecco~:letion(iof·.a·pr9gram. df 
research. The departmental Masterss degree has thus oome to be a first 
research degree •. Since., however., the purpose of graduate study is not 
to train experts in research but to contribute directly to effectiveness 
in teaching, .the question may be raised as to whether research properly 
has a place in such a program at all.13 
Research in Fif'th-Iear Programs 
There seems to be general agreement that research has a place in the 
advanced professional program leading to an advanced degree. Several 
issues, however, are immediately apparent, regarding the nature and place 
of research in such a degree program. Oklahoma state colleges utilize 
the course "Introduction to Advanced Professional Study" as a vehicle 
for limited research trainingo 
The nature of research training is commented on by the North 
Central Association in the following discussiong 
One of the bases upon which a decision on the place of research 
should be made seems to be the purely util.~tarian. ane .of whether or to ; 
what extent research will contribute to the studentVs effectiveness as a 
teacher. Will the student be a more effective teacher, for example, 
from having conceived and carried through a :significant project in the 
area of learning theoryl Is research". to be accounted a fourth area 
distinct from the student's preparation in his teaching field, his pre-
paration in professional education? The graduate program for teachers 
will normally encompass a year of full ... time study9 totaling approximately 
thirty semester hours of classworko Can the studentJ within the limited 
amount of time afforded in the Master's program, develop a significant 
problem and arrive at a significant answer! 
A distinction is sometimes made between education for the producer 
of research and education for the consumer of research .. The doctoral 
student ordinarily is expected to develop skills in handling problems 
and to demonstrate the ability to produce an "original contribution to 
lalowledge.• Many departmental Master•s programs are minor edition$oof' 
research=oriented doctoral programs.. However i1 the program of advanced 
study for teachers does not propose to train specialists in a depart~ 
mental subject-matter areao Thus, it is frequently contended that 
teachers should be educated as consummers of research rather than as 
producers of research .. It is said that it is more important for the 
l3The North Central Association Quarterly, XXXI (April, 1956), 33., 
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teacher to keep abreast of the latest research than for him to engage in 
research~ and that the emphasis in the graduate program for teachers 
should be upon developing skill in reading eritically and drawing logical 
inferencese 
Making a distinction between educating the producer of research and 
educating the consumer of research does not solve the problem, however 0 
Shall the consumer of research be trained, for example, in interpretation 
or statistical methods of research~ or in the interpretation of historical 
I03thods of research, or in an understanding of experimental design9 or in 
all three? How many courses does he require? Is it necessary for even 
the consumer of research to engage in a certain amount of research before 
he can evaluate other research? Or is a broad acquaintance with the lan-
guage of the field and some training in problem solving and critical 
thinking sufficient for the consumer of research?14 
Oklahoma state college officials have considered this same problem, 
both in the original planning stage and d'Ul'ing more recent evaluation of 
programso An institutional study group at Central State College~ Edmond, 
Oklahoma, considered the questioni What is the place of research in the 
fifth=year program? According to the study group the answer was: 
The committee recognizes the many types of research which are in use 
todayo The values of resear~h techniques as well as the ways in which the 
various fields of knowledge are constantly being expanded through research~ 
is appreciated fullye However 9 two distinct types of research are 
recognized:i 
(1) Producer Research~ a type of raasearch in which the researcher 
mayz (a) seek to reveal new facts or disclose new relationships 
through the examination of original documents or remains, or to 
colle~t information for witnesses to the facts involved; (b) 
through ex·t~nd.ed study seek to determine the conditions whicll 
prevailed at any given time in relation to a given problem, 
(c) follow strictly a more scientific point of view in research 
through experimentationo In which case the date which will be 
considered are createdo 
(2) Consumer ResearGh = in whicll the Fifth Year student is not asked 
to master highly technical statistical and experimental proce~ 
d'tll'es but rather is given an opportunity to develop skills in 
reflective thinking, is taught to be analytical and critical in 
his evaluations~ is called upon to be original and creative~ is 
asked to be open minded, C'UI'iousi and to demonstrate integrity 
in his approach in solving educational problemso He is expected 
to assimilate, organize 9 and present library materials in a 
coherent, logical manner to the end that he will understand and 
appreciate the best thought of leaders in the field in w~ich his 
problem is centered., Hence we seek primarily to help fifth year 
l4Ibide II PPo .'.3.3=34 o 
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students become consumers of the best and most authoritative bits of re-
search which are the products of the so=called 89 research experts 0 10 
The committee feels that the concepts of producer research, briefly 
stated, are not==neither should they become=~ a part of the program far 
the preparation of 18Master Teachers91 o It does support the concept of 
consumer research as presented abovei and feels they should be an inte= 
gral part of the Fifth Year Program0 5 
Rogers reporting on the Oklahoma Fifth-Year Program discussed the 
research problem by pointing out that 91 since these teachers will, for the 
most part 9 be consumers rather than producers they are encouraged to 
become proficient in the use of' research materialso Consequently, no 
research of thesis proportions is required. 1116 
The place of research in the fif'th-year programs was considered at 
the Conference on Fifthe Year of Teacher Education, referred to previously 
in this chapterj The consensus arrived at by committee members is 
contained in the following report as given by the conference consultanti 
What part should research play in the fifth=yea.r program of teacller 
education? As I stand before this microphone, I canut help 9 .or refuse to 
see this yellow bulletin here before meo I put .it there so I could keep 
one eye on it 9 as I discuss these problems with you., Again my position 
on this question is that regardless of whether youVre in what we call 
the fifth=year program of teacher education or in the more traditional 
type mi master 8 s degree~' program:, I can justify some emphasis on the roll 
or researcho I think of it as action kinds of research 9 as a point of 
view9 as an outlook, as a way of working that a teacher needs to be 
sensitive to., We have talked a lot about teachers being consumers of 
research, and I am not just sure what we mean 8 but they ough"G to be users 
or researcho Teachers ought to know how to read research bulletins., 
They ought to know how to read them when they do find them., You say to 
me 9 °You mean a first grade teacher, to be a good teacher~ should know 
how to do this? 0 My answer is nyes 8 e But the teacher of chemistrys does 
he need to? Yes, he needs to., And do they need to know how to build a 
sociogram or to study the structure of a group of children that are having 
problems of inter-relationships in their room? Yese .A good teacher needs 
15:Faculty Study Group VII, lllThe Fifth Year Program11 (Central State 
College, May 10 9 1956, Edmond~ Oklahoma) 1 pp., 9, 10s, 11,, 
I 
16James F., Roge,rs~ 00 oklahoma 9s Fifth Year Program,01 Teacher's 
College Journal 9 XXVIII (October~ 1956)~ Se 
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to have this competencyo We have decried the fact for a long time that 
we can't do this in a four=year programo There is so much to accomplish, 
in four yearso We need five. Now you have five and we ought to use the 
time to add to a teacher 8s competencyel7 
Potthoff discussed the place of research in fifth=year programs 
in the following excerpt: 
When proficiency in the techniques of educational research is a 
desired objective, both a course in this area and a thesis are likely to 
be required. Other educational experiences may be substituted for the 
thesis, however 11 and the question should be raised of whether mastery of 
highly tech~ieal statistical and experimental procedures to the point of 
expertness in producing research studies is a justifiable objective at 
the fifth year lev~l for the particular·tY.Pe of educational worker whose 
preparation is involved. It may well be that other tY,Pes of competencies 
would be mticll more valuable. Thus, skill in reflective thinking including 
a high level of proficiency in being analytical and critical, in exereising 
orginality and creativity, and in applying attitudes of intellectual 
curiosity, or moral integrity, and of open-mindedness in solving educ-
tional problems may be far more fundamental to succ~ss in a given tY.Pe of 
school work than mastery of advanced statistical procedures. Moreover, 
in a very real sense, the former are just as essential to research ability 
as are the latter and probably even more so. Self=reliance in reflective 
thinking is ,indispensable in solving both the practical·and the theoretical 
problems of' educationp in both applying existing knowledge to new situa-
tions and discovering and developing new fundamental concepts and princi-
ples. Skill in problem solving is, in a sense 9 the essence of scholarly 
work which, as already stated, should be the general aim of the fifth-year 
programe ; 
Certain tY,Pes of educational woriers may require both this broad pre= 
paration and the more technical one represented by the usual course in 
educational research. Before the latter is required, however 9 a careful 
analysis should be made of the competencies needed by the tY.Pe of educ= 
tionaJ: worker for whom the fif'th ... year program is being planned. In 
addition, consideration may well be given to the question of whether 
tl!.ese needs could be served just as ,effe.ctively and more economically by 
a course in "Consumer Researcho~ The distinction between producer and 
eorisum:er research is a diffd.cult one to make at some points, and yet 
certain dif'ferencas in the content and procedure of these two tY.Pe of 
courses ~an be rather easily identifiedol8 
Batchelder 9 reporting on the place of research in fifth=year pr0= 
grams at the Fourth State Wide Conference on the Fifth Year in Teacher 
17conference on Fifth Year of Teacher Education (Southeastern State 
College, December, 19569 Durant 9 Oklahoma}, pp., 9=10e 
18Potthoff' 9 ;Pe 9e 
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Education.,, stated that agreement was reached to the extent that "research 
in the fifth year of teacher education shall be encouraged by the colleges 
and universities., 8! The same authority/J however., admitted that !'There was 
disagreement upon the amount of practical·and theoretical research re ... 
quirement in the fifth year 0 8119 
A more traditional point of view regarding research in the fifth year 
of professional education is expressed in a report from Central Michigan 
College of Education~ Mount Pleasantj Michigano Ao Ro Gaskill reports 
the program and concludes that research is being neglected, for he says 
that the college must 
devise some way of making thesis writing more attractive to those 
students who have the ability to do original research and creative writ-
ingo We believe that many of our graduate students who are well qualified 
to do this kind of work are avoiding it, perhaps because the maximum 
credit of six hours offered far the thesis is not sufficient inoentiveo20 
The North Central Association summarizes its policy regarding the 
nature of research suitable for graduate programs for teachers in the 
following statementi 
As a basis for a policy or·the_pla.ceor research :1n a graduate pro-
gram for teachers 1 the Commission reiterates the following propositions 
relative to the orientation of the program: 
le Training in research is not in itself an end in a graduate pro-
gram for teacherso 
2o The time which a student in a graduate program for teachers can 
actively devote to research will be relatively restric·tedo 
3o Graduate study is more than the amassing of course creditse It 
demands a certain level of maturity and the ability to make critical 
judgmentso" 
4o The program of graduate study in a teaching field should prepare 
the student to face teaching problems in a critical spirit and to seek 
continuous improvement of his teaching through study and experimentation., 
19.aoward To Ba"l:,chelder, nAn Analysis of Outcome of the Conference on 
the Fifth Year of Teacher Education~ 1111 Teacher~s Coll~ Journal, XXVII 
(October, 1955), 7e ·. 
20A., Ro Gaskill, 1111We Now Offer the Masterus Degree 9 1111 Teacherns 
College Journal 9 XXVIII (October 9 1956) 9 7o 
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In the light of these propositionsj the Commission has reached the 
following conclusions g 
le The graduate student should be acquainted with the language of 
his own field and the language of the field of educationo He should also 
be acquainted with the methods of research in both fieldse Acquaintance 
with the language of the field and with methods of research in the field 
can probably be more effectively secured through experiences in a number 
of courses that are not strictly research courses than in a single so-
called research methods coursee 
20 Acquaintance with the language of the field and methods of 
research in the field cannotj however, be secured if the matter is left 
purely to chancee Each student should be given the opportunity to gain 
the requisite knowledge within--though not exclusively so--the structure 
of the required courses of the programo 
3o The graduate student should be given an opportunity to prepare 
some papers in which he weighs results j evaluates, and interpretso These 
papers should probably not be formal research paperso They may be papers 
prepared as part of the regular course worko 
4o Where possible j the instructor of any course should make a con-
scious effort to acquaint the student with some of the research reflecting 
upon the course and with the sources of research reports about the 
material covered in the course0 It seems logical to suppose, furthermore 1 
that when there is opportunity1 the instructor will point out and 
evaluate relevant research data in support of his presentationo 
5o There seems to be merit in providing for graduate students an 
opportunit y to engage i.n a number of seminars in which the problems dealt 
with are signigicant j manageable J and relevant to the fieldo Such 
seminar experience might be more valuable than work on an extended re-
search projecto21 
The writer examined the college catalogues of Oklahoma state colleges 
to determine the exact description of t he course "Introduction to Advanced 
Professional Studye" The descr i ption in each cat alogue was identical0 
The name of the course varied 9 however 9 as explained in Chapt er I of this 
studye That t r aining in r esearch is an important objective of the course 
is evidenced by the following description taken from the Sout heastern 
State College catalogue ~ 
5E02 . Introduction to Advanced Professional Stud.yo Aims and 
standards of advanced professional teacher education 9 evaluation of 
basic teacher competencies 9 introduction to literature and techniques 
of research 9 with application in individual study projects~22 
21The North Central Association Quarterly, XXXI CA.pr:L.1 9 1956)~ 340 
22southeastern State College Catalog (Durant, Oklahomaj 1954~55), pe67 0 
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Summary 
Literature dealing with fifth-year programs in teacher education 
called attention to two distinct types of programs. The first type was 
a one-year extension of undergraduate study and does not lead to an ad-
vanced degree. The second type included work of graduate level and led 
to an advanced degree. The programs in Oklahoma state colleges were 
definitely of the latter type. Although it was generally agreed that a 
portion of the fifth-year student's work may be of undergraduate nature, 
the North Central Association warned that "The Commission would seriously 
question the graduate caliber of a program in which much of the work 
appeared to be elementary •••• n23 
The general nature of fifth-year programs, as reported in the litera-
ture on the subject, pointed out the need for a balanced program of pro-
fessional education, general education, and subject matter specialization, 
but agreement was lacking as to the emphasis which should be given each 
area. The suggestion commonly found in the literature reviewed suggested 
fitting the program to the student's needs in so far as that was possible. 
Flexibility to meet individual needs plus a common core of required sub-
jects seemed a general trend. 
In regard to the place of research in fifth-year programs, some 
agreement was found in the literature dealing with the subject. Practi-
cally all authorities concluded that research training was essential in 
advanced professional programs for teachers. The nature of research 
training recommended, however, would be to develop the "consumer" of re-
search r ather t han to develop the research specialist. 
23 ~ !Q.rth Central Association Quarterly, XXXI (April , 1956), 32. 
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The writer discovered nothing tangible relating to the emphasis which 
should be_placed on orientation of the stµdent to advanced professional 
work. In a review of the description of the_eourse 11 ;ntroduetion to 
Advanced Professional Studyft in the various catalogues of the Oklahoma 
state colleges this objective was mentioned. 
CHAPTER III 
METHODS AND PROOEDURE 
The purpose of this chapter is to describe the methods and procedures 
used in the study. The chapter includes an explanation of the preliminary 
work done in order to set up the study, an account of the procedure used 
in the development of the questionnaire, and account of the trial study 
and its results of the revision of the questionnaire and its final sub-
mission to the selected population, and a statement of the limitations of 
the study. It concludes with a summary of methods and procedures used in 
obtaining data. 
Preliminary Steps 
The survey procedure was selected as a suitable method of obtaining 
data for this study. As Hillway suggests, •This method ••• attempts 
usually to describe~ condition or to learn the status of something and, 
whenever possible, to draw valid general conclusions from the facts dis-
covered.•1 The same authority continues, "The survey has been called 
that kind of study in which the investigator obtains his data fr om other 
people.•2 
A number of persons were consulted regarding the need and feasibility 
lTyrus Hillway, Introduction !g Research (Boston, 1956), p. 175. 
2Ibid., p. 176. 
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of the study. Among those consulted was Dr. Joe Williams, Dean of the 
College, Southwestern State College, Weatherford, Oklahoma. He was enthu-
siastic regarding the possibilities of the study and offered the services 
of his office in obtaining data. Dr. Williams wrote the dean of each of 
the other state colleges of Oklahoma and asked each for his reaction to 
the proposed study, (Appendix A). 
The response was encouraging. Some of the comments received were 
' 
given in Chapter I under a discussi6n of the need for the study. One 
consideration in favor of the proposed investigation was the possibility 
of its contributing data valuable in evaluating a phase of the fifth-year 
program in Oklahoma state colleges. Since an evalution of the advanced 
professional program by accrediting agencies is scheduled for the summer 
of 1958, it is hoped that this study can in some measure provide data 
suitable for selfaevaluation. It should be noted, however, that the 
purpose of the investigation is not to evaluate the course. 
The proposed investigation to determine what should constitute the 
program for the course •Introduction to Advanced Professional Study" 
posed the problem of choosing a source of data. One source was the pro-
fessor who was responsible for the course in each college. Expert opinion 
of professional educators in various colleges throughout the nation was 
also considered as a source. It, however, was eventually discarded in 
favor of a third source: opinions of graduates of the fifth-year pro-
grams in Oklahoma who had taken the course. 
The opinions of the professors responsible for the course were 
also used, as explained la•er in the chapter. The opinions of experts 
in professional education were not used since the course under investigation 
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has its own particular objectives based on over~all objectives of the 
Oklahoma advanced professional ,prograrno Since graduates of the Oklahcma 
advanced professional program were experienced t eachers and mature in-
dividuals ~ it was assumed that they could look back on their educational 
experiences in advanced professional work and consider what they believed 
should be contained in the program for the courseo 
The study to determine the consensus of graduates of the Oklahoma 
fifth=year program regarding what should constitute the program far the 
course "Introduction to Advanced Professional Study89 suggested t wo im-
mediate problemso The first involved the technique to be used in securing 
the consensus of graduatesj if indeed such consensus existedo Equally 
vital to the success of the study was the determination of the nature of 
the course as it was being taughte Therefore~ a composite picture of the 
program for the course could be a starting point for the investigationo 
One source used to obtain an account of the program for the course 
was the descript ion of the course as it appeared in the various college 
catalogueso The dc-::1scription was identical in each college catalogueo 
Necessarily it was rather brief and not very enlighteningo Three ob= 
jectives were indicatedg (1) aims and standards of advanced professional 
education~ (2) evaluation of basic teachers competencies, and (J) intro-
duction to researchc Although this information provided some assistance , 
many specific questions remained unansweredo Contact with each person 
responsible for the course in his particular college was the method used 
for securing additional information concerning the program for the courseo 
The professor charged with the responsibility for the course in each 
college was asked to fill out a brief form (Appendix A) j which had been 
sent with the original contact letter. 
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A follow~up letter was necessary in some cases to obtain a replyo 
Eventually, however, the information was forthcomingo Materials received 
included course syllabi, lists of course objectives, outlines of content 
and related activities, and lists of teaching procedures. Additional 
information came in the form of personal letters from each professor. In 
one or two cases the material received was meager. 
The first task was to analyze the material and to classify it into 
three categories which covered the program for the course. These divisions 
were (1) course objectives, (2) course content and related activities, 
and (3) teaching procedures. After all .material was classified, a fairly 
.comprehensive picture of the course as it was taught became available. 
Developing the Questionnaire 
The writer would have preferred personal interviews with graduates 
of the Oklahoma advanced professional education program to ask them what 
they believed should constitute the program for the course "Introduction 
to Advanced Professional Study." But time and circumstances rendered this 
impossible. Under the circumstances, some form of written request for 
the graduates' opinions was the only alternative. The questionnaire, in 
spite of its limitations, was selected as a technique in obtaining the 
desired information. The convenience and economy of a questionnaire under 
somewhat similar conditions has been commented on by Hillway in the 
following excerpt: 
The written questionnaire may be regarded as a substitute for the 
personal interview. Because of the relative ease and speed with which it 
can be distributed by mail over a large geographical area, the question-
naire has definite advantages in survey research. It saves both time and 
expense. To visit all 1,800 colleges and universities in the United States 
for information would require months of time and a considerable 
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expenditure of money for travel 9 but a mailed questionnaire will reach 
them all within a .f'ew days and at relatively little cost.3 
Assuming that the questionnaire technique was adequate far the present 
reserrcher 8s purpose, the writer immediately attacked the problem of its 
constr~ctiono As has been indicated, a composite picture of the course 
as it was being taught had already been assembledo 
The next decision was whether to use an open farm questionnaire, 
in which 0 the questions are asked in such a way that the respondent re= 
plies in his own words 911B4 ar a closed .f'orm9 which 18suggests the pos ... 
sible answers for each question, and the respondent replies merely by 
checking or circling or underlining the answers with which he agrees. 0 5 
The closed form was selected as the most deaira_E~e far obtaining 
the needed informationo Some directions had to be provided, or the 
answers would be so diverse as to render impossible an adequate tabulation 
and tr~a;tment.. Hill way strengthens this position when he says 9 "Because 
of the relative ease of answering the items in a closed questionnaire 
(and also the greater ease of tabulating the results)_, the preference is 
for this form ~he closed f'or~ whenever possibleo 88 6 
The task of forming questionnaire items from the composite list of 
course objectivess statements of course content and related a©tivities 9 
and teaching procedures presented the problem of reconciling duplicate 
3Ibid.,f/) Po 1890 




statementso Where two or more statements had essentially the same meaning, 
a re-phrasing into one idea was attempted. With this one exception, items 
in the completed questionnaire were identical statements given by those 
responsible for the course. 
The composite list of suggested course objectives, arranged in 
arbitary order, follows: 
1 0 To help the student gain the ability to use the scientific method 
of investigation and research so that the problem solving will 
become a continuous process in the life of the graduate student 
2. To help the student understand and appreciate the value of lesson 
planning,, educational forums, and effective professional conference 
techniques and practices 
3. To help the student isolate problems that he wishes to study 
4. To give the student an understanding of the fifth-year program of 
Oklahoma state colleges 
5. To acquaint the fifth-year student with specific requirements for 
graduation in the elementary or secondary areas 
6. To provide the student with an understanding of the theory and 
practice of modern teaching 
7. To aid the student in understanding his place in the graduate 
program 
8. To help the student become familiar with the sources of research 
most likely to be useful to the classroom teacher 
9. To provide guidance for the student in planning his advanced 
professional work 
10. To help the student learn how to find and use library materials 
11. To help the student with research problems 
12. To assist the student in becoming more proficient in oral 
communication 
13. To aid the student in understanding various methods of research 
14. To help the student develop an understanding of the value and 
use of pupil evaluation of teacher competencies 
15. To help the student in developing an understanding of the histori-
cal background of graduate programs 
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160 To aid the student in discovering certain strengths and weaknesses 
he possesses in general education, professional education, and of 
a cultural and personal nature 
17. To help the student recognize that an important difference bet-
ween the fifth-year program and undergraduate work lies in the 
greater independence and orginality expected of fifth-year 
students 
18. To acquaint the student with the basic principles and procedures 
of research related to educational problems commonly faced by 
teachers and administrators , 
19. To aid the student in gaining an increased appreciation for the 
professional organizations and publications with which he should 
be familiar 
20. To promote in the student an understanding of, and a willingness 
to apply, the code of ethics of the teaching profession in his 
personal and professional relationships 
210 To point out to the student the need that the teacher be proficient 
i n readi ng, writing, and speaking 
22. To show the student th~ need that the teacher live by moral and 
ethical concepts which will aid both him and his student in the 
var ious aspects of living 
The st at ements comprising the areas of course content and related 
act ivit i es » arranged in arbitrary order, ar e listed below~ 
Ar eas of Course Content 
1. Lesson planning 
2. Requirements for graduation 
3. Self-evaluation 
4. Reading for understanding 
5. Library aids , such as abstracts, yearbooks, special dictionaries, 
and encyclopedias 
6. Orientation to the fifth-year program 
7. Educational and research terminology 
8. Analysis and discussion of research articles 
9. Methods of research 
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100 Professional organizations 
llo Periodicals of general and special nature 
120 The nature of educational leadership 
130 Discussion of research papers written by members. of the class 
140 Teaching moral and spiritual values in public schools 
150 Effective study habits 
160 Professional ethics 
l?Q The nature .of scientific thinking 
180 Methods of attacking group problems through the workshop technique 9 
the panel~ and the forum 
190 Philosophy of the fifth-year program 
20., Theory and practice in modern teaching 
21., Technique of effective speaking 
22., Qualities necessary for success in. teaching 
23e Teacher relationships with oth~r teachers~ school administrators 9 
board of education members~ and school patrons 
240 Philosophy of modern education 
25., Important contemporary educators 
Related Activities 
lo Writing a research paper 
2o Taking a condu©ted tour through the library 
3a Being given detailed instruotion on the use of the library by 
the librarian 
4o Taking certain required guidance or entrance examinations 
5o Filling out per~omllel ,and gtd.dan©@ f'omis 
6., Having a ©onference wi,th the situdentus advisor or advisory 
committee 
7o Preparing lesson plans 
So Constructing teaching or resour©e units 
9o Preparing and delivering formal speeches before the class 
lOo Evaluation by class members of speeches by students 
llo Directed use of' library resource materials 
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120 Designing a rating sheet for use by student in evaluating teacher 
effectiveness 
130 Having individual conferences with the instructor 
140 Undertaking self~evaluation by the student of his fitness to 
pursue advanced professional work 
Basic teaching procedures suggested as being employed by professors 
teaching the course includeg 
lo The formal lecture 
2. Class discussion 
3. Investigation and reports by student committee 
4e Lectures by resource persons representing special fields 
5. Use of audio~visual materials 
6. Use of course content examinations 
,,I'· 
7. Oral reports by students 
The preceding statements covering the program for the course were 
used as questionnaire itemso Certain additional material~ however, ob= 
tained from those responsible for the course, was used in the section 
covering teaching procedures. 
In order to ascertain the importance that graduates attach to each 
item a five=point rating system was used in constructing the questionnaire 
(Appendix C) o Such a rating system would permit a higher degree of dis ... ?; 
crimination of gTaduate opinion than could be obtained ~th the alterna-
tives "yas81 or 91 Mo111 Another consideration in favor of multiple ratings 
of items was tha~ such a system would permit a more complete statistical 
interpretationo A five=point rating scale would permit the graduate to 
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· indi©ate that an item had a specific value or degree of importance rather 
than whether it simply should or should not be included in the pr.ogram 
The questionnaire was sent to the professor responsible :far teaching 
the course in each of the state oollegeso7 The only specific request made 
of' each person was that he add to each section of' the questionnaire any 
additional items which were necessary to present an adequate picture o:f 
the course as it was taught in his institutiono The respondents were not 
asked to pass judgment upon the internal construction of' the instrument. 
No additional content was recommended to any section of the instrument 9 
and only minor criticism was receivedo 
As one means of testing the validity of the instrument the writer 
considered criteria listed byHillwayeS These criteria are in the form 
of ten questions. They are as followsz 
lo Is. it [the questionnair~ sponsored by a reputable organization 
or institution'? · . . .. 
2o Is the purpose of the study fully and clearly stated? 
.3o Does it concern a topic of' sufficient importance to justify it'? 
4o Is it carefully and, logically organized? 
5o Are the questions c-learly and briefly warded'? 
60 Can the questions be answered briefly'? 
7Q Is the information asked for available elsewhere? (If so9 
the investigator should have used the publiwied or otherwise 
accessible sour@eso) 
So Is the questionnaire in good mechanical form""""th/3.t is, printed 
or typeWl"itten and easy to read'? 
7Those responsible for teaching the course were Professors ~at'l 
Reynold.st Southwestern Sttate College!l Weatherford 9 Oklahomi E'O Co Hall 9 
Central State Colleges, Edmond 9 Oklahomaj Milton Lehf> 9 Northwestern State 
Oollege 9 Alva, .. Oklahomai Je Ro Chandler 9 East Central State College, .· 
Ada 9· OklahoroaJ., Mo K!Z' Fort·9 Southeastern State Oollege/Durant.9 
Oklahpma.., 
. ·'·· 
Sa:illway 9 P• l 94e 
9e Are the d@mands upon the respondent reasonable? (He should 
not be asked to spend hours of time and effort in running 
down re0ordse) 
lOe Is a summary of.results promised? 
39 
The completed questionnaire met the standards expressed above to a 
high degree., The inertrument was reasonably validr since \18:in the final 
analysis 9 the validity of a questionnaire depends largely upon judgmento•9 
The questionnaire was then duplicated in preparation for the trial 
studyo 
The Pilot Study 
The submission of the questionnaire on a trail basis was another 
procedure used in a further attempt to determine its validity and re= 
liabilitye It was neeessary for the investigator to ascertain whether 
the dire©tions printed on the questionnaire were clear enough to be 
understood by graduates of the Oklahoma f'ifth ... year program (Appendix C)" 
He was also forced to discover whether the recipients of the instrument 
understood that they were to evaluate the items of the questionn~ire on 
the basis of their importance to the program of' the course rather than 
' to evaluate the course as it had been taught in their parti©ular collegeo 
Finally, it was necessiary to che©k the items for clarity and understanding== 
both of paramount importan©e to the success of the studye 
Hillway supports this preeedure for validating the questionnaire 
in the following statementz 
First of' e.11 9 the investigator should examine his questionnaire in 
its preliminary form with all of the above suggestions in mind ~ef'erence 
is to ©riteria li~ted on page 38 of this study]o If~ in his opinion, it 
su©©essfully meets this testll the next step is to try it in personal 
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interviews with a few of the persons who have been chosen to reeieve it. 
This can usually be dorie quite easilyc The trial of questionnaire in 
this manner will often reveal items which are misunderstood and other 
faults in the design also0lO 
Except for a slight deviation from the above procedure, the inter-
view technique was utilizedo 
The questionnaire was submitted to a class of twenty=five graduate 
students enrolled in nrntroduction to Advanced Professional Study8ft at 
Southwestern State Collegeo This action was based upon the assumption 
thati if graduate students could understand and follow the directions 
given in the questionnaire~ then graduates of the program should also be 
able to do soo Since the class had been in session for approximately half 
of the semester 9 its class members were in position to have developed some 
opinions relative to what should constitute the program for the coursee 
On November 29, 1956i the graduate class was asked to che~k the 
questionnaireo The oral directions given the students wereg 
As a part of my doctoral program at Oklahoma Agri1CJw.tural and Meehan= 
1-~alCollege I am doing a dissertation which concerns the F:ifth~Year Pro-
gramo · Speeif'ically & my study has to d. o with this very course you are now 
taking, 11Intr:oduction to Advanced Professional Study}8 It is necessary for 
me to ask you to fill out a questionnaire 9 which is the VeJr!Y heart of my 
study9 in order that I may determine if it is ready to submit to my selected 
population"" .. all of' the graduates of the Fif'th ... Year Program in Oklahomao 
Will you please read carefully the directions f~ the questionnaire 
which I will give you in a few minutese · After reading the directions 9 
will you please score each item according to instructions given0 Please 
do not start until I give you the ward~ since I wish to check the average 
time necessary to complete the questionnairee 
The average time necessary to complete the questionnaire was twenty= 
five minutese 
In order to check the students o ability to understand the question= 
naire 9s purpose, its items@ and other factors which might affect its validity 
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and reliability~ approximately one=third of the class was interviewedb The 
method employed in selecting the students for interview was that of chance. 
Every third student~ with one exception~ was selected from alpha= 
betical listing of the classe A coin flip was used to determine whether 
the first or third student would be used as a starting point for the in-
terview procedure., The coin flip designated the ·third name as a starting 
point0 Considering that it was impossible to select exactly one third of 
the students for interview.9 the interviewer left the decision to chance 
as to whether eight or nine students would be interviewed., ,The coin toss 
was again used to :resolve this issue., The result ob·tained called for in ... 
terviewing nine studantse Another toss determined whether the twenty= 
fifth or the first student would be the ninth interviewedo The first 
student 0s name was: the one obtainedo Thus the ninth student selected for 
interview was the first nam~ on the a.lph~betical list0 
To obtain as much objectivity as possible$ the stru~tured interview 
procedure was foll6wedo This procedure was followed to avoid su~gesting 
answers for the six·teen specifi© questions whieh had been prepared to 
cheek the validity and reliability of responses to questionnaire itemso 
~ceordingly~ the following explanation and directions were read to each 
student and he was interv:i,ewedo 
It is hoped ·that thisi interview is not ·too great an imposition 
upon your time o o., 0 In order that this questionnaire ba as valid an 
instrument as possiblep this proeedu.re of having you ©heck the instru= 
ment 9 followed by this brief' ln~niew J was selected .o .. 0 the main 
rconcern being to determine if you understood wha"b you were to do and if' 
the items of the questionnaire were sufficiently clear for you ·to evaluate 
each item., Will you please answer the following questions., 
Each student was asked the following questionsg 
I 
1., Did you understand that the questionnaire contained item~ which 
represented a x_2rrm.osit,§ account of the course as it is taught in 
a.11 ©olleiges'l 
2e Did you understand that you were to evaluate the particular 
course you are now taking? 
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3., Did you understand that you were asked to rate the items, ac-
cording to the value you would place on them in the program for 
such a course? · 
4., On the whole, do you think enough information was given in the 
directiqns'l 
5o If enough information was not given in the directions, what would 
you suggest adding? 
6., Was the rating scale for assigning weight to each item easy to 
understand? 
7o As you progressed through the questionnaire, was it necessary for 
you to go back and read the directions for rating items'/ 
80 If so, how many times were you forced to go back and re-read the 
directions? 
9e Would it have been .better to have repeated the rating system at 
the top of each page? 
lOo Were the purposes of' the course stated clearly enough? 
11., Which statements,.if any,. need,clarif'ica.tioii? 
12., Were the statements covering course content and related activities 
stated clearly? 
13., Whi/gh .. statements~ if' any, need clarification? 
140 .Were the statements covering teaching procedures stated clearly'/ 
15., Which statements, if any, need clarification? 
16., Do you have any comments which might help to clarify the ques-
tionnaire in any way'l 
Final Form of the Questionnaire 
The final form of the questionnaire represented little change from 
the form used in the pilot studyo 
After tabulation of the results of the pilot study, according to dis-
tribution or responses (Appendix B), a construction error in the 
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questionnaire was discovered (Appendix C)o Item fifteen, page 5, in the 
seetion,on related activities was checked by only thirteen of the twenty-
five respondentso This item was the final. item of the seetiono It was 
not included on page 5 of the questionnaire with the other items of the 
section because of insufficient space. on the page. It constituted the 
first line on p~ge 60 In this position it had evidently been overlooked 
by some of' the respondentse In the final form of the questionnaire it 
was possible to include it on page 6 with othe1< items in the same seeti~. 
The results of the interview indicated that the directions of the 
questionnaire, on the whole 9 were adequatee Table I indicates that one 
respondent thought he was being asked to evaluate the course he was takinge 
Since ~his lo:ne dissenterus opinion indicated that part of the directions 
\.: . 
. nesded some clarification, the directions were slightly revisede The 
five-point rating scale was apparently understood, for each respondent 
indicated as much in answering the three questions dealing with ~his prob-
leme. · In regard to the questionnaire items, the respondents were unanimous 
in their agreement that no .clarification of the statements was necessarye 
Seleetion of the Respondents 
The survey type of study involves the problem of the selE:lction of the 
population to be samplede "The sample 9 then,• according to Hillway, 
"should be as nearly representative of the whole group as possiblee•ll 
Since the total number of graduates of the Oklahoma advanced professional 
program n'tl$ered only 464, it was possible to solicit the opinion of 
each graduate who had taken the courseo 
. ~illway 9 Pe 184 o 
TABLE I 




Distribution 6£ Responses 
Questions 
lo lid you understand that the question-
naire contained items which represented 
a composite aecopp.t of\the course as it 
was being taught in all colleges? 
2o Did you understand that·you were to 
evaluate the particular course you 
are now taking? 
3e Did you understand that you were asked 
to rate the items according to the 
value you would place on them in the 
program for such a. course? 
4. On the whole-do you think enough infor..i 
mation was given in the directions? 
5o If enough information was not given in 
the d:l.rectiops 9 what wquld you suggest 
adding? , · 
6. Was the rating scale for assigning weight 
to each item easy to understand? 
7. As you progressed through the question• 
naire$> was it necessary' for you to go back 
and read the directions for rating items? 
s. If so, how many times were you forced to 
go back and re-read the directions? 
9. Would it have been better to have repeat-
ed the rating system at the top of each 
page? 
10 •. Were the purposes of the course stated 
clearly enough? 















TABLE- I, Continued 
Dist~ibution of Responses 
Questions 
12. Were the statements covering course 
content and related activities stated 
clearly? 
1.3. Which statements, if any, need elarif'i.,. . 
cation? 
14. Were the statements covering teaching 
procedures stated clearly? 
15. Which statements, if' any, need clarifi-
cation? 
16. Do you have any suggestions which might 









DISTRIBUTION OF 464 FIFTH•IEAR GRADUATES 
OF FIVE OKLAHOMA STATE COLLEGES 
Institution 
Central State College 
East Central State College 
Northwestern State College 
Southeastern State College 






The name and addresses of the fi.fth ... year graduates were obtained 
from deans of the five state collegeso Those who had graduated by the 
1956 summer session constituted the total number to be considered as 
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possible respondents of the questionnaireo Table II shows the distri-
bution of fifth-year graduates for each college0 
Although the questionnaire was sent to 464 fifth-year graduates, 
data used in this study were based on the returns of those respondents 
who had taken the course as a part of their program of study0 Each 
respondent was asked to indicate whether he had taken the course or 
noto Table III shows the final accounting of the 464 questionnaires 
submitted to graduates of the Oklahoma fifth ... year program., 
TABLE III 
STATUS OF 464 QUESTIONNAIRES SUBMTrTED 
TO FIFTH=YEAR GRADUATES 
QUESTIONNAIRE STATUS NUMBER OF QUESTIONNAIRES 
Not returned 





*Questionnaire either incomplete or completed by a respondent who 
had not taken the courseo 
**Questionnaire completed by a respondent who had taken the course 
as a part of his fi.fth=year program of studye 
Limitations of .the survey method of :investigation include the dif ... 
ficulty of obtaining a representative sample of the total population and 
of designing a valid instrument for obtaining desired datae These two 
limitations must be applied. to the present studyo Chapter III~ howeverj 
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has presented a disc~.ussion of procedures used by the investigator in a.n 
attempt to deal with these limitations. 
The problem of se·curing course objectives, course content and re-
lated activities, and teaching procedures with which to formulate ques-
tionnaire items was solved by developing a composite acco'tlnt of the 
course as it was taught in the fifth-year. program. This was done rather 
than attempting to obtain the information from graduates of the fifth-
year program0 It should be remembered, however, that the respondents 
were encouraged to write in additional questionnaire items. The source 
of' material used in formulating questionnaire items must be considered 
a limitation of this study. 
Summary 
In Chapter III the preliminary steps undertaken to set up the in-
vestigation were described~ The initial contact with those responsible 
f'or the course in each state college was detailed. 
A composite account of the program for the course, in the form of 
a list of course objectives, course content and related activities,-,. and 
teaching procedure was outlined on pages 34-37 of this chapter. 
The development of the questionnaire was also described in this chapter. 
An account of the pilot ~tudy and its result was included in this 
chapter., 
In Chapter III the final form of the questionnaire and its submission 
, to 464 graduates of the Oklahoma fifth-year program was detailed., Table 
III was developed to show the ultimate status of the 464 questionnaires., 
Finallyr certain limitations of the study were pointed out a.nd briefly 
discussed in this chaptero 
In Chapter IV a presentation and analysis of data will be given. 
CHAPTER IV 
PBESENTATION OF DATA AND ANALYSIS OF RESULTS 
The purposes of this chapter are to present data and to analyze the 
results obtained from the questionnaire. 
The final form of the questionnaire was sent to 464 graduates of 
the Oklahoma advanced professional programo The distribution of those 
graduates was shown in Table II, Chapter III of this study. The ultimate 
status of the 464 questionnaires was given in Table III,, Chapter III o As 
previously indicated, although the questionnaire was sent to 464 gradua-
tes, only the questionnaires filled out by those who had taken the course 
( 
were used as a source of data for this study. Originally it had been 
thought that some use might be made of data contained in questionnaires 
checked by those who had not taken the course, but this was not done. 
Table IV shows the distribution of the 108 questionnaires according 
to the institution from which the questionnaire respondent graduated. 
Table IV also shows the distribution in percentages of the 108 question-
naires by institutions from which the respondents graduated. Returns 
were received from respondents representing each institution included in 
the study. Of the 108 questionnaires, 40 were received from East Central 
State College graduates. This represented approximately 37 per cent of 
the total number of usable questionnaireso Northwestern State College 
grad'\1'tes returned 6 questionnaires. This represented approximately 5 
per cent of 108 usable questionnaires. 
TABLE IV 
SUMMARY OF DISTRIBUTION OF lCS RETURNED 
QUESTIONNAIRES ACCORDING TO 
GRADUATING INSTITUTION 
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Institutions Questionnaires Percentage of 100 
Returned Questionnaires 
East Central State College 40 37 
Southwestern State College 25 23 
Northwestern State College 6. 5 
Southeastern State College 18 17 
Central State College 19 18 
Totals 100 100 
Tabler V shows the percentage of returned questionnaires by graduates 
who had taken the course "Introduction to Advanced Professional Stud.yo" 
As previously indicated, 464 persons had graduated from the Oklahoma 
fifth-year program by August, 1956. Of these, only '.310 had taken the 
courseo The lCS graduates who returned questionnaires represent the 
population of the study. 
The highest percentage of returns was received from graduates of 
Southeastern State College. Sixty percent of those who had taken the 
course returned questionnaireso The lowest percentage of returns was 
;received from East ,Central State .Collage. • Tl:i:i.rtw: per cent of those 
who had taken the course returned questionnaires o The total number of 
usable returns was lCSo This was approximately 35 per cent of the 310 
graduates who had taken the courseo 
.TABIE V 
SUlVIMARY .·or PERCENTAGE OF RETURNS OF QUESTIONNAIRES 
BY GRADUATES WHO HAD TAKEN THE COURSE 
"INTRODUCTION TO ADVANCED 
PROFESSIONAL STUDY" 
Institution 
Central State College 
East Central State College 
Northwestern State College 
Southeastern State College 
! 
Southwestern State College 
Totals 
Number of Graduates 



























Results of the 108 usable questionnaires were obtained by counting 
and tabulating the responses to items of each section of the instrumento 
Tabulations were made under each weight of the five ... point sea.le provided 
for each item (Appendix C) o The percentage of responses for each weight. 
i 
value was computed as well as the composite response for ea.ch itemo 
Presentation of Data 
Data obtained from responses to section I of the questionnaire 9 
covering purposes of the course, are shown in Table VI 9 pages 57 ... 600 
This table shows the total number of respondents who checked each item, 
the distribution of responses, the percentage of response for each weight 
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or the scale JI and the composite response for each itemo .... 
The percentage of responses was obtained by dividing the frequency 
of responses by the total number of responses assigned each weight of 
each itemo Composite response was obtained by multiplying the percen .. 
tage of responses times the weight provided for by the scale and adding 
the resultso For example, Table VI, page 57 shows that 100 respondents 
checked item number 1 as follows: one respondent checked weight O; two 
respondents checked weight l; eleven respondents checked weight 2; 
seventeen respondents checked weight 3; seventy-seven respondents 
chec~ed weight 4o 
The percentage of response for each weight followss weight o, 
approximately 1 per cent; weight 1, approximately 2 per cent; weight 
2, approximately 10 per cent; weight 3, approximately 16 per cent; 
weight 49 approximately 71 per cent. 
Composite response for this item was obtained by multiplying each 
percentage, as shown in the paragraph above, by each corresponding 
weight and adding the resultso The composite response for this item 
was the sum of oOO, 002, 020, ol;3, 2o48 which totaled 3o54o 
Each item of Sections I and II of the questionnaire was treated in 
the same mannero 
Items contained in the last section of the questionnaire covering 
teaching procedures were answered by checking "yes" or 11noo 11 Total 
response 9 distribution of responses, and the percentage of "yes" and 
"no" answers were obtained for this sectiono 
Table VII, pages 62 ... (,3 1 shows data obtained for the part or section 
II of the questionnaire covering the area of ·related activitieso 
Table VIII 9 pages 66-679 shows data obtained for the part of 
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section II of the questiormaire covering the area of related activitieso 
Table IX, page 69, shows data obtained for section III of the 
questionnaire. 
Analysis of Data 
Data for each section of the q~estionnaire were considered and 
analyzedo This analysis begins on page 55 of this chapter. The approach 
and an explanation of the techniques employed in analysis of data follow: 
(1) The number of' respondents checking each item is shown. Al .. 
though 103 usable questionnaires were considered, some respondents did 
not check every item. 
(2) The distribution of responses, according to weight classifi-
cation provided for in the questiormaire scale, is given. A discussion 
of the scale is contained in the directions for checking the question .. 
naire (Appendix C). 
(3) The distribution of' percentage of response for each weight of 
the scale is includ~d. The method used in obtaining the percentage of 
response was discussed on page 51 of this chapter. 
(4) The composite response for each item is given. The com-
posite response was obtained as explained on page 51 of this chapter. 
(5) A listing of items of Section I and II of the questionnaire 
which received a composite response of'. J.00 or above from the respon-
dents is given. Each of the two sections is treated separat~ly in the 
analysis. Also the number of items receiving a composite response of 
3.00 or above is indicated. In addition, the percentage of items 
receiving a ,composite response of 3.00 or above is included. 
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A composite response of 3o00 or above for an item indicates that 
the item has significant value in the program for the courseo The 
selection of 3o00 as a significant composite response rating was 
based on the weighted rating scale used in the questionnaireo The 
d®scriptive value of each weight is given in the directions for the 
questionnaire (Appendix C)o 
The term consensus 9 as defined in Chapter I of this study, refers 
to a general agreement of opiniono It is used in this study to apply 
to a general agreement of opinion of fifth~year graduates regarding 
what should constitute the program for the course ij1Introduction to 
Advanced Professiona.l Study o H This agreement has been rea©hed when an 
item has received a composite response of 3a00 or aboveo The authority 
for this decision lies in the description of weight values given in 
the directions for the questionnaire (Appendix C} o Whe~,an item has 
obtained composite response of JoOO or aboveJ it has received the 
consensus of respondents for inclusion in the program for the courseo 
The method for obtaining composite response was explained on page 52 
of this chaptero 
(6) A listing of items from Sections I and II of the questionnaire 
which received a composite response of 2a99 or less is giveno Each of 
the two sections is treated separately in the analysiso A composite 
response of 2o99 or less indicates that the item does not have suf'fi= 
cient value to be included in the program for the course o When an 
item received a composite response of 2c99 or lessw it has not re= 
ceived the consensus of respondents for inclusion in the program for 
the courseo The authority for this decision lies in the description 
of weights provided for each itemo The method for obtaining composite 
response was explained on page 51 of this chaptero The explanation 
of weight values O, 1, and 2 may be found in Appendix Co 
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In the analysis of data, items for Section I and II of the ques=· 
tionnaire are set up in two basic categories. The first category in= 
eludes all items which received a composite response of 3.00 or above. 
The second category includes a.11 items which received a composite re"" 
sponse of 2.99 or less. 
(7) A report of the results of Section III of the questionnaire» 
which relates to teaching proceduresj is given. Respondents were asked 
to indicate whether certain teaching procedures should be employed by 
checking 11yes 11 or ''no" (Appendix C). The distribution of "yes" and 
"no" responses as well as the percentage of "yesft and "no1' responses 
is given for this section of the questionnaire. 
An item for this section received the consensus from respondents 
for inclusion in the program for the course when it received 51 per 
cent or more of "yes'' responses, since 51 per cent represents general 
agreement of opinion. 
Respondents had also been asked to indicate the percentage of 
class time which should be devoted to each teaching procedure listed 
in this section. Respondents had been cautioned in the directions 
for this section of the questionnaire (Appendix C) » that the percent"' 
age assigned all teaching procedures should not exceed one=hundred 
per cent. Some respondents, howeverj ignored this suggestion. Some 
respondents assigned a total of more than 100 per cent to all proce-
dureso For this reason the results of items relating to percentage 
of time to be devoted to certain teaching procedures were ambiguous 
and thus were eliminated in the analysis of datao 
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(8) A listing of additional items written in the questionnaire 
by respondents is also giveno These items were seldom duplicated; 
therefore no statistical analysis of items was attempted. Since such 
items or statements were voluntary and represent respondent opinion, 
they are included in the analysis of data, unless they duplicated 
original questionnaire itemso 
Analysis of Data, Section I, Course Purposes. Table VI shows the total 
responses 1 distribution of responses 9 and percentage of responses as~ 
signed each item according to weight value provided in Section I, 
Purposes of the Course. This table also shows the composite response 
for each i tern. 
Items which received a composite response of 3.00 or above from 
the respondents followg 
lo To help the student gain the ability to use the scientific 
method of investigation and research so that problem solving 
will become a continuous process in the life of the graduate 
student 
2. To help the student understand and appreciate the value of 
lesson planning, educational forums 9 and effective profes= 
siona1 conference techniques and practices 
3o To help the student isolate problems that he wishes to study 
80 To help the student become familiar with the sources of 
research most likely to be useful to the classroom teacher 
9. To provide guidance for the student in planning his advanced 
professional work 
10. To help the student learn how to find and use library 
materials 
11. To help the student with research problems 
130 To aid the student in understanding various methods of 
research. 
160 To aid the student in discovering certain strengths and 
weaknesses he possesses in general edueation9 professional 
education9 and of a cultural and personal nature 
170 To help the student recognize that an important difference 
between the fifth=year program and undergraduate work lies 
in the greater independence and originality expected of 
fifth-year students · 
180 To acquaint the student with the basic principles and 
procedures of research related to educational problems 
commonly faced by teachers and administrators 
20. To promote in the student an understanding of9 and a 
willingness to apply.I) the code of ethics of the teaching 
profession in his personal and professional relationships 
Twelve items received a composite response of 3o00 or above from 
the respondents o Approximately 55 per cent of the 22 items comprising 
this section of the questionnaire received a com.posit~ response of 3o00 
or'.aboveo 
· Items which received a composite response of 2o99 or below followg 
4o To give the student an understanding of the fifth=year 
program of Oklahoma. state colleges 
;5 o T©J acquaint the fifth"'Y'ear student with specific require .. 
me:nts for graduation in the elementary or secondary areas 
60 To provide the student with an understanding of the theory 
and practice of modern teaching · 
7o To aid the student in understanding his place in the graduate 
program 
120 To assist the student in becoming more proficient in oral 
communication 
140 To help the student develop an understanding' of the value 
and use of pupil evaluation of teacher competencies 
15 o To help the student in developing an understanding of the 
historical background of graduate programs 
190 To aid the studefl,t in gaining an increased appreciation 
for the professional organizations and publications with 
which he should be familiar 
2lo To point out to the stuqent the need that the teacher be 
proficient in reading~ writing~ and speaking 
TABLE VI 
SUMMARY OF TOTAL RESPONSES 9 DISTRIBUTION OF RESPONSES, PERCENTAGE OF 
RESPONSES 9 AND COMPOSITE RESPONSE OF COURSE PURPOSES 
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r-1 § g A g Q) s 0 0 0 0 0 
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i-t p:I ~ At ll:I At t'.t:I At ~ 
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~ CD fll 
CD s:t . 
0 0 
i::i. F-4 m 
CD CD 
At p:I 
·o 1 2 - - .3~ ·4 
-- . . .-· . . - . . ~ 
1. To help- the student gain the ability to 
~se the scientific method of investiga-
tion and research so that problem solv-
ing will become a continuous process in 
Q) 
..µ .p (I) 
s::: •ri fll Q) fll r::: 
0 0 0 Erg< F-4 Q) 0 Q) 
At 0~ 
the life of the graduate student · 108 l 1 2 2 11 10 ~ 17 16 · 77 71 3;,5',': 
·- 2o To help the student mderstand and appre- · 
ciate the value of lesson planning, •duca"' 
tional forums, and effe-ctive professional 
conference techniques and practices 107 1 l. 8 7 22 21 30 28 46 43 3,05 
3. To help the student isolate problems that 
he wishes to study 106 1 l 6 6 26 24 23 22 50 47 3,0S 
4. To give the student an understanding .of 
the fifth-year program of Oklahoma 
_____ __ state colleges 107 8 7 12 11 19 18 22 21 46 43 28 82 5. To acquaint the fifth.,,year student with 
specific requirements for graduation in 
the elementary or secondary areas 107 14 13 12 11 17 16 18 17 46 43 2,66 
6. To provide the student with an under- · 
standing of the theory and practice of 
modern teaching 108 12 11 8 7 12 11 28 26 48 45 28 87 \)l 
-..,1 
TABIE·Vr: (Continued) 
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7.. To aid the student in understanding his 
nlace in the graduate program 108 8 8 17 16 22 20 28 26 32 30 2o54 
8., To help the student become familiar with 
the sources of research most likely to 
be useful to the classroom teacher 108 O O 1 1 7 7 22 20 78 72 3.,63 
90 To provide guidance for the student in 
· planning his advanced professional work 106 5 5 3 3 · 17 16 23 21 58 55 3918 
10., To help the• student learn ·how tti find · · 
and useLlibrary materials 108 1 l 2 2 18 17 24 22 .63 58 3.,34 
11 .. To help the student with research 7 0 0 3 3 14 13 28 26 62 58 3o39 :problems 10 · 
12e To assist the student in be@@l!Ding · more 
:oroficient in oral communication 108 10 0 6 6 22 20 37 34 33 31 2o72 
13.. To aid the student in understanding 
various methods of research 108 O O 3 3 18 17 35 32 52 48 3o25 
14"' To help the student develop ·&W under= 
standing of the value and use of pupil 
evaluation of teacher competencies 107 12 11 11 ll 25 23 31 29 28 26 2.,M -
15"' To help the student in developing an· -· 
tm.derstanding of the historical back= 
ground of graduate programs 108 26 24 20 19 36 .33 17 16 9 8 1,65 
\Jl ()() 
''lA'BLE VI (Continued) 
Items 
16" To aid the student in discovering cer= 
tain strengths and weaknesses he possesses 
in general education9 professional eduea~ 
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nature 108 3 3 5 5 10 . 9 32 29 58 5~3...26 
170 To help the student recognize that an 
important difference between the fifth ... 
year program and tlildergraduate work lies 
in the greater independence and origina= 
-. li t:y expectecf of'. f'itth-;YEIV . students 108 8 7 8 7 14 13 25 24 53 49 3 e 01 
18" To acquaint the student with the basic . 
principles .and procedures of research 
related to educational problems commonly 
faced by teachers and administrators · - 108 2 2 2 2 12 11 36 33 56 · 52 3 .. 31 
190 To aid the student in gaining an in~eas= 
ed appreciation for the professional or= 
ganizations and publications with which 
he should be familiar 108 5 5 9 8 19 17 32 30 43 40 2., 92 
20" To promote in the student an understand-
ing of 9 and a willingness to apply 9 the 
code of ethics of the teaching profession 
in his personal and professional relation= 
shins 107 3 3 10 9 14 13 20 19 60 56 3 .. 16 \:J'I 
'° 
Items 
21. To pointout to -the. student the need 
that the teacher be proficient in 
' 
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reading, writing 8 and speaking 107 8 7 11 10 17 16 20 19 51 48 2,91. 
22. To show the student the need that the 
teacher live by moral and ethical 
concepts which will aid both him and 
his students in the various aspects 
of living 108 8 7 7 7 17 16 22 20 54 50 2.99 
°' 0 
220 To show the student the need that the teacher live by 
moral and ethical concepts which will aid both him and 
his students in the various aspects of living 
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Ten items received a composite response of 2.99 or below. Approxi-
mately 45 per cent of the 22 items comprising this section of the 
questionnaire received a composite response or 2.99 or below. 
Analysis J2.t: ~ 9 Section .ll, Part A, &:!U S:, Course Content. Table 
VII shows the total re.spo:rises, distribution of responses, and per-
centage of responses assigned each item according to weight value 
provided in Section II s, Part A9 Areas of Course Conte~t. This table 
also shows the composite response for each item. 
Items which received a composite response of 3.00 or above from 
the respondents follow; 
3. Self ... evaluation 
4. Reading for understanding 
5. Library a.ids, such as abstracts, yearbooksj special 
dictionaries~ and encyclopedias 
7. Educational and research terminology 
8. Analysis and discussion of research articles 
9. Methods of research 
12. The nature of educational leadership 
14. Teaching moral and spiritual values in public schools 
15. Effective study habits 
16. Professional ethics 
' 
17. The nature of scientific thinking 
18. Methods of attacking group problems through the work= 
shop technique, the panel, and the forum 
22. Qualitites necessary for success in teaching 
TABLE VII 
SUMMARY OF TOTAL RESPONSES j DISTRIBUTION OF RESPONSES, PERCENTAGES OF 
RESPONSES 9 AND COMPOSITE RESPONSE OF COURSE CONTENT 
fJl - · fJl fJl fll fll 
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+:> fll --m f.-l Cl J.i Cl f.-l fll 0 Q) (l) (l) Q) Q) Q) (l) Q) 
E--1 ~ ~ fl.t ~ fl.t ~ fl.t ~ 
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fll (l) 
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Vl A •.-1 fll 
(l) A Q) fll A 
C) 0 C) 0 0 p.. 
~g. f.-l Cl f.-l (l) (l) (I) 0 Q) 
fl.t ~ fl.t 0 p::: 
4 
1 9 Lesson planning . -- ... - 105 10 10 17 16 .. 22 21 24 23 32 30 2847 
28 Requirements for graduation 106 11 10 13 12 15 14 22 21 45 43 2e75 
38 Self.,.evaluation 107 3 3 8 7 11 10 35 33 50 47 39 :JA 
4c Reading for understanding 107 2 2 9 8 13 12 20 19 63 59 39 25 
5e Library aids$ such as abstracts.11 year ... 
books, special dictionaries, and eney-
~J.qpedias 107 2 2 2 2 12 11 33 31 58 54 3,,33 
b; · ().rientatfon~to the fifth-year program i66 - 8 --8 - n · i2 16 15 23 22 46 4,3 2,80 
7. Educational and research terminology 106 0 -0 3 3 14 13 28 26 61 58 3939 
8~ Analysis and discussion of research 
.ar..ticlea____ 95 1 1 2 2 19 20 36 38 37 39 3,,12 
-2" Methods of research 107 0 0 2 2 16 15 41 38 48 45 3.26 
109 Professional organizations 107 2 2 17 16 25 23 32 30 31 29 2,68 
lle Periodicals of general and special 
nature 106 2 • · 2 7 7 28 26 37 35 32 30 2,,M 
12, The nature of educational leadership 106 1 1 6 6 17 16 35 33 47 44 3,13 
°' l\) 
TABIE VII (Continued) 
I'll I'll I'll I'll I'll I'll (I) 
(I) (I) 
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13. Discussion of research papers written by . 
. members of the class 106 9 9 10:~ 9 22 21 35 33 30 28 2,62 
14~ Teaching moral and spiritual values 107 5 5 2 2 19 18 25 23 56 52 3812 15; · Effective study habits 107 8 8 2,, 1 18 18 25 23 54 50 3,06 
16. Proi'essional ethics 106 3 3 5 5 20 17 19 17 60 56 3915 
17 .. The nature of scientific thinking 105 1 1 4 /;t · 18 17 · 27 26 55 52 35 24 
18 .. Methods of attacking group problems 
through the workshop technique, the 
oanelg and the forum 106 2 2 . 8 . 8_~.12_11 _3l 29 53 50 3 .. 17 
19, Fhilo@ophy of the fif'th~y;ear program 107 8 7 8 8 21 20 29 27 41 39 2,47 
20, Theory and practice in modern teaching 105 8 8 6 6 17 16 22 21 52 49 29 97 
210 Techniques of effective speaking 105 11 10 " 6 · · 6 19 18 28 27 41 39 2, 79 
22 .. Qualities necessary for success in 
tea®i~ng 106 7 7 6 6 10 9 29 27 54 51 3 .. 09 
2.3 .. Teacher relationships with other teachers, 
school administrators 9 board of eduea= 
tion members~d school patrons 107 5 5 5 5 12 11 19 18 66 61 3.25 
24.. Philosophy of modern education 107 9 8 10 9 17 16 24 23 47 AA 2,86 
25., Important contemporary ad.uoatOJ;"s . 107 11 10 10 9 33 21 32 30 21 20 2.,il 
e 
2.30 Teacher relationships with other teachers, school 
administrators~ board of education members, and school 
patrons 
Fourteen items received a composite response of .3o00 or above from 
the respondentso Approximately 56 per cent of the 25 items comprising 
this section of the questionnaire received a composite response of 3o00 
or aboveo 
Items which received a composite response of 2o99 or below follow~ 
lo Lesson planning 
2 o Requirements for graduation 
60 Orientation to the fifth-year program 
lOo Professional organizations 
llo Perodicals of general and special nature 
130 Discussion of research papers written by members of the 
class 
19 o Philosophy of the fifth-year program 
200 Theory and practice in modern teaching 
2L Techniques of effective speaking 
240 Philosophy of modern education 
250 Important contemporary educators 
Eleven items received a composite response of 2o99 or belowo 
Approximately 44 per cent of the items received a composite response 
of 2o99 or belowo 
Analysis of ~s Section Ilp ~ !h Related Activitie.@.. Table VIII 
shows the total :responses 9 distribution of responses 9 and percentage 
of responses assigned each item according to weight value provided in 
Section II, Part B9 Related A.ctivitieso This table shows the composite 
response for each itemo 
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Items which received a composite response of 3o00 or above from 
the respondents follow: 
1. Writing a research paper 
' 
6. Having a conference ~i th the student I s ~dvisor or ad-
visory committee 
11. Directed use of library resource materials 
13. Having indi vidua.1 conferences with the instructor 
14. Undertaking self'""evaluation by the student of his 
fitness to pursue advanced professional work 
Five items received a composite response of 3.00 or above from 
the respondents. Approximately 33 per cent of the 15 items comprising 
this section of the questionnaire received a composite response of 
3.00 or above. 
Items which received a composite response of 2o99 or below followi 
2. Taking a conducted tour through the library 
3. Being given detailed instruction on the use of the library 
by the librarian 
4o Taking certain required guidance or entrance examinations 
5. . Filling out personnel and guidance forms 
7o Preparing lesson plans 
80 Constructing teaching or resource units 
9o Preparing and delivering formal speeches before the 
class 
10. Evaluation by class members of speeches mady by 
students 
120 Designing a rating sheet for use by students in 
evaluating teacher effectiveness 
15. Writing for publication 
Ten items reqei ved a composite response of 2. 99 or below •. Approx= 
imately 67 per cent of the items received a composite response of 2.99 
TABLE VIII 
SU1VJMARY OF TOTAL RESPONSES 9 DISTRIBUTION OF RESPONSES"' PERCENTAGE OF 
RESPONSES ii AND COMPOSITE RESPONSE OF RELATED ACTIVITIES 
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1 2 Writing a research paper 106 5 5 3 3 13 12 20 19 65 61 3926 
2., Taking a conducted tour through the 
library 106 8 8 8 8 22 20 20 19 48 45 2.,85 
3o Being given detailed instruction on the 
use of _the library by the librarian 106 6 6 11 10 17 16 21 20 51 48 2.94 
4. Taking certain required guidance or 
ent:ran_cJL_examinations .~--~~-~l07 17 16 16 15 19 18 26 24 29 27 2.31 
5., Filling out personnel and guidance forms 107 14 13 14 13 23 22 30 28 26 24 2,37 
6. Having a conference with the student's 
a...d.v_:i.sor or advisory committee 107 3 3 2 2 12 11 28 26 62 58 3.,34 
7., Preparing lesson plans 107 20 19 17 16 22 20 35 33 13 12 2.03 
8, Constructing teaching or resource units 106 10 10 16 15 19 18 30 28 31 29 2,51 
9. Preparing and delivering formal speeches 
bei'o:rE:tthe cl.e.ss 107 19 18 12 11 26 24 20 -12_ 30 · 28 2..AJ 
lOQ Evaluation by class members of speeches 
made by students 107 24 23 19 18 23 21 23 21 18 17 1~91 
11. Directed use of library resource 
m.aterial.13. 
12. Designing a rating sheet for use by 
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13. Having individual conferences with 
the instructor 107 0 0 2 2 17 16 25 23 63 59 3 .. 39 
14 .. Undertaking self-evaluation by the 
student of his fitness to p'UI'sue 
advanced prof'essional work 107 2 2 5 5 .7 6 37 35 56 52 3 .. 30 




Analysis ,et: Data 9 Section III, Teaching Procedures o Table IX shows 
the total responses, distribution of responses, and percentage of 
responses to the "yes" and "no" items contained in Section III of' 
the questionnaireo 
Data contained in Table IX indicates that fifth-year graduates 
generally favored the use of teaching procedures listed in Section III 
of the questionnaireo With the exception of two items, all procedures 
were checked "yes'' by 80 per cent or more of the respondents o Items 
with the percentage of 11yes" responses follow: 
lo The formal lecture 8.3 per cent 
2o Class discussion 98 per cent 
5o Use of a textbook 71 per cent 
60 Investigation and reports by 
student committees 87 per cent 
So Lecture by resource persons 
representing special fields 90 per cent 
lOo Audio=visual materials 89 per cent 
12. Examinations in course content 56 per cent 
140 Oral reports by students 8.3 per cent 
All items for this section of the questionnaire were checked 
11yes 11 by 56 per cent or more of the respondentso Fifty=six per cent 
or more of the respondents checked 11yes 11 9 indicating a general agree-
mentor consensus in favor of the use of all teaching procedures listedo 
As indicated previously.I) results for items 2, 4.1) 7, 9.1) 1.3, and 15 










SUMMARY OF TOTAL RESPONSES, DISTRIBUTION 
AND PERCENTAGE OF RESPONSES OF 
TEACHING PROCEDURE 
f/l tll 
Q) Q) .p 
tll tll i:1 
Items* .-I a § Q) 0 (U p.. p.. 
..p r.o I'll H 0 Q) Q) Q) 
1:-i ~ ~ p.. 
Yes 
The formal lecture 102 85 83 
Class discussion lCf'/ 105 98 
Use of a textbook 104 74 71 
Investigation and reports 
by student committees 107 93 87 
Lecture by resource persons 
representing special fields 105 95 90 
Audio=vi~ual materials 106 94 89 
Examinations in course 
content 104 58 56 
Oral reports by students 96 80 83 
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tll 
Q) ~ I'll § Q) 0 p.. 











*Items 2, 4, 79 9, 11, 13, and 15 related to the percentage of time 
which should be devoted to certain of the above procedureso Data 
obtained for these items were omitted from the above table, since$ as 
explained on page 55 of this cha~ter, the results appeared ambiguouso 
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Additional Items Suggested and Comments Offered by Respondents . 
Several items were suggested by one or more of the respondents 
for each of the three sections of' the questionnaireo Some of the items 
were duplica.tes of' i terns appearing in the questionnaire, and all were 
not considered. Other suggested items did not duplicate original items 
of the questionnaire and are thus listed,as a::-part of' the analysis of 
the data. 
Importance of such items and suggestions could not be statistically 
evaluated, however, such statements were voluntary and represented 
opinion not limited to structured answers as imposed upon the question. 
naire items themselves. In the final analysis, such items, comments 1 
and suggestions from respondents may offer considerable value to the 
college instructor who contemplates revision of the course. 
Some suggested items relating to course content or related 
activities follow: 
1. Sharing experience in solving common problems of research 
2. A study of public relations 
3. How to read research material 
4. A study of requirements for special teacher1 s certificates 
Regarding the matter of final examination for the course, a point 
of considerable disagreement (Table IX), the suggestion was made that 
the final examination might be in the form of an individual oral report 
given by each member. Another i tern relating to teaching procedure was 
the suggestion that time be set up near the end of the semester for 
summarizing and reviewing the course content. The proposal was also 
made that a thesis or dissertation manual be used to supplement whatever 
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text or texts were used in the course. 
A number of respondents offered recommendations which might be 
classified ,mder the heading "general nature of the courseo 11 Several 
of these offerings are ~eviewed in following paragraphso 
··1 
The over-all value of the course was reviewed by several respond-
entso Two comments which represent opposite points of view are offered. 
Other suggesti'ons range between these two extremes. One respondent 
stated, "It could have been a very useful course, but I found it a 
complete failure as taught by our instuctor. 11 An opposite view was 
expressed as follows: "I enjoyed the course; I would hesitate to change 
it in any way.~ 
The extent to which the questionnaire covered the program for the 
course was commented on by one respondent in the following statement. 
however, I might add that this [ the qu~stionnaire J represents a 
very good progI'am as a course for a classroom teachero" 
" 
0 0 0 
The place of research as a basic purpose of the course and the 
nat,;lI'e of research training to be included are reviewed in the following 
points of view: "Too much time wa.s devoted to rules and regulations of 
scientific writingo The classroom teacher is seldom a writerj but 
always a consumer. Let's ha.ve more on interpretation of research 
and the application of it to our teaching~" A more extreme view on 
the same subject follows: "I think Introduction to Graduate Study 
could be eliminated entirely. Every item I have checked could be 
obtained in other courses. Such an extensive paper J!. research pape~ 
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is a waste of time and energy that could be used to better advantage 
in a course that a teacher could aotually use in the classroomo" 
The importance of having a good instructor who utilizes,modern 
teaching procedures was touched on in comments by several respondentso 
One expressed the view that "the course is important if properly · 
taught o'' Another thought that "audio-visual materials, if properly 
presented, should be used JO per canto" Apother respondent criticized 
..... 
the or_a~~ committee report, used by some professors, and suggested 
that no o o a better procedure would be to have all committee reports 
duplicated for class members to study during leisure hours o'" 
Two respondents offered advice p,n the sequence of the course in 
its relationship to other courses in· the curriculum of the Advanced 
Professional Programo One said, "Be sure they ~aduate students] 
take this course first ~arly in the progra~ o It would be much more 
effectiveo 11 
The other suggested9 "pie course should be a definite require-
ment for the first semester of professional or graduate study pecause 
it better acquaints the student with the purposes of graduate studyo'' 
On the practical application of research for teachers, two com-
ments may be worth quoting~ The first adv~ce was, "Teach correct forms 
for footnotes, bibliographies, etc,.,, , ~hich the student may not have 
learned in undergraduate worko" The second su~gestion was, "I do 
believe all graduates sh.,ou,ld be able to write papers with footnoteso 11 
, I 
The general nature and value 0£ the Oklahoma fifth-year program 
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received comment o Although the specific purpose of this study was to 
consider only one course in the program, the following observation was 
made by a respondento "I sincerely hope I'm a better teacher from 
meeting the requirements and receiving the training of the fifth=year 
programo" 
As a final consideration of the subjective aspect of the fifth~ 
year graduates 9 ·opinion was the point stressed by many respondents 
that a low rating given items did not necessarily mean that such items 
had no inherent valueo It was rather that some items had low values 
in the overall program for this_particular courseo This thought was 
) 
repeatedly expressed: many items rated low might possess high value 
for certain professional education courses but should have been included 
in undergraduate courses or other graduate courses 9 not in Hintroduction 
to ,Advanced Professional Studyo 11 For example, one respondent reported 
that "Proficiency in reading, writing, and Speakin~ should be achieved 
before the graduate levelo" This prevalent attitude of graduates of 
the Oklahoma fifth ... year program indicates a rather high degree of 
validity for answers checked in the questio:ru;i.aireo 
Summary 
.An analysis of data presented in Tables VI through VIII indicated 
that graduates of the Oklahoma advanced professional program held 
specific opinions regarding the importance of questionnaire items as 
they relate4 to the program for the course "Introduction to Advanced 
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Professional Study." 
Tabie VI presented data on Section I, Purposes of the Course. 
It indicated that twelve items received a composite response of 3.00 
or above from the respondents. Approximately 55 per cent of the items 
received a composite response of 3.00 or above. Ten items received a 
composite response of 2.99 or below. This represented approximately 
45 per cent of the items. 
Table VII presented data on Section II, Part A, Course Content. 
Fourteen items received a composite response of 3.00 or above from the 
respondents. This represented approximately 56 per cent of the items. 
Eleven items received a composite response of 2.99 or below. This 
represented approximate'.cy 44 per cent of the items. 
Table VIII presented data on Section II, Part B, Related Activities. 
Five items received a composite response of 3.00 or above from respon-
dents. This represented approximately 33 per cent of the items. Ten 
items received a composite response of 2.99 or below. This repre-
sented approximately 65 per cent of the items. 
A summary or combined analysis of Tables VI, VII, and VIII, 
Sections I and II of the questionnaire, showed that the sixty-two 
items making up these two sections, thirty•one i tams received a ~· ·, 
composite response of 3.00 or above/from the respondents. This :. 
represented 50 per cent of the items. Thirty-one items received 
a composite response of 2.99 or less. This represented 50 per cent 
of the items. 
Since a composite response of 3.00 was considered a significant 
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value point in the analysis of data, the above summary indicates that 
graduates of Oklahoma fifth-year program agreed that exactly 50 per cent 
of the items contained in these two sections should be included in the 
program for the course. By the same token, the analysis would indicate 
that 50 per cent 6~ the items should be rejected and not included in 
the program for the course. 
Table IX presented data for Section III, Teaching Procedureso 
An analysis of these data indicated that fifth-year graduates generally 
approved the use of teaching procedures listed in the questionnaire. 
Since these items were answered "yes" or "no", only the total percent-
age of responses for the alternatives of each item was giveno s·1x of 
·. 
the eight i terns were checked "yes" by 80 per cent or more of the 
respondentso All items for this section of the questionnaire were 
checked "yes" by 56 per cent or more by the respondentso Since all 
items for this section received 11yes 11 answers by more than 50 per cent 
of the respondents, a general agreement or consensus of the respondents 
had been reached in favor of the use of all procedures listed in the 
questionnaireo In other words, all teaching procedures were accepted 
. 
by a majority of respondents as worthy of use, under certain conditions, 
in the program for the courseo 
Finally, this Chapter presented a number of items, suggestions 
and comments made by respondentso These ideas covered each section 
of the questionnaire as well as the general nature of the courseo 
Some statements were given on the general nature of the fifth=year 
program. Since many of these items, suggestions, and comments were 
made voluntarily by respondents, they may represent some value to 
professors contempla.ting revision of the course. 
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Chapter V will present the findings of the study, the conclusions 
drawn, recommendations regarding future studies, and uses which may be 
made of data obtained. 
CHAPTER V 
INTERPRETATION OF RESULTS 
The purpose of this chapter is to present a summary of the Study, 
to indicate the findings, to sUilllI18rize the conclusion~.11 and to state the 
recommendations. 
Summary of the Study 
A, brief background and statement of the problem was given in Chapt~r 
Io The problem was what should constitute tp.e program for the course 
"Introduction to Advanced Professional (Or Graduate) Study" in state 
colleges of Oklahomao 
The hypothesis to be tested was that there is a consensus among 
graduates of the advanced professsional program of Oklahoma state colleges 
in regard to what should constitute the program for the course "Intro= 
duetion to Advanced Professional (or Graduate) Stud.yo" 
The scope of the.study was indicated in Chap:t,er Io It was proposed 
to include the opinions of fifth...,.ear graduates of five of the six state 
colleges to obtain data for this stud.yo One college, Northeastern State 
College, does not offer the course un4er investigation; hence its gradu0 
ates w~re not included in the population for the stud.yo 
Because certain terms had specific meaning or connotation as they 
were used in this study, ihey were defined in Chapter Io 
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The objective of the study was stated in Chapter I as being that of 
obtaining data which might be useful in developing suitable criteria for 
evaluation of the course "Introduction to Advanced Professiona.l Stud.you 
It was suggested that opinions of fifth-year graduates would be sought 
as a source for the data o 
The need for the study was given in Cha.pt er Io It was .pointed out 
that professors responsible for the course indicated that a definite 
need existed for such a studyo 
Chapter I included an account of the limitations of the stud.yo 
Such limitations included a recognition of the difficulties in vali-
dating the questionnaire used in obtaining data, the problem of obtain-
ing an adequate sample, and the source of data. 
The procedures employed in this study were indicated in Chapter I. 
The questionnaire was selected as a means of obtaining data for this 
Study. 
A review of literature relating to the problem was summarized in 
Chapter II. This chapter included a review of literature covering the 
general nature of fifth-year programs. Such writings revealed, among 
other things, that general agreement exists to the effect that two 
kinds of fifth=year programs for teachers existo The first type of~ 
fifth-year program consists of a fifth year of undergraduate work, 
usually in the area of professional edueationo The other type of 
fifth~year program was the post-baccalaureate plan of advanced study 
leading to the master-teacher degree. 
One point of contention was evident in regard to the general 
nature of fifth-year currieulao The controversy centered around how to 
distribute general education, professional education, and the field of 
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~pecialization in the student 0s programo There was no agreement as to 
the distribution of the above=named areas in the student 0s program, how= 
everffe many authorities agreed that each of the three areas should be 
represented in the student0 s programo 
The literature reviewed revealed another issue of considerable im= 
portance@ one concerning the required core subjects and the nature of 
electives to be permitted in the fifth=year plan of studyo The suggest-
ion was often made that a common core of three to five courses should be 
required but that the remaining courses should be selected to meet the 
needs of the studentso 
Literature relating to the place and the nature of research in 
f'if'th=year programs was reviewedffe since the course "Introduction to 
Advanced Professional Study / 1 as it is taught in each state college, 
emphasizes educational research as a major objectiveo One conclusion 
was evident from an analysis of literature 9 that the study should be 
directed toward the idea of 11consumer research o II This is in contrast 
to.the concept of research in the plan for traditional masterOs degreeg, 
which emphasizes the production of original researcho There was agree~ 
ment that the classroom teacher type of master0 s degree should include 
in its program of' study ample opportunity for the student to become 
proficient in research and in applying research to the problems of 
teachingo This is opposed to the traditional concept of research, 
which emphasizes proficiency in highly technical research techniqueso 
The outline of methods and procedures used in the study was given 
in Chapter IIIo It was pointed out that this was a survey study and 
the the questionnaire technique was to be employed in obtaining datao 
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Chapter III included an account of how the problem was set up, the 
development of the questionnaire, the pilot study, and the submission of 
the questionnaire to the selected population. 
Preliminary steps, discussed in Chapter III, included contacting 
deans of state colleges regarding their opinions as to the feasibility 
of the study. The response was encouraging. The professor responsible 
for the course in each college was then contacted. He was asked to 
provide a list of course purposes, subject matter content and related 
activities, and the teaching procedures of the course as it was taught 
in his college. From the lists of purposes of the course, course con-
tent and related activities, and teaching procedures a questionnaire was 
developed. 
The questionnaire was then returned to the professors who furnish-
ed the program for the course. Each was asked for any additional sugm 
gestions 9 which might be added to the instrument in the form of items. 
None was received. 
An account of the pilot study was given in Chapter III. This study 
was done in an attempt to validate the questionnaire. Twenty-five gradu-
ate students were asked to check the instrument. Approximately one-third 
of the students were later interviewed. The results of the interview 
indicated that questionnaire directions were understood, the fivebpoint 
rating scale for items practicable, and the items intelligible. 
Finally, Chapter III related the manner in which the population of 
the study was selected. It gave an account of the submission of the 
questionnaire to 464 graduates of the Oklahoma advanced professional 
program. It indicated that 103 usable questionnaires were returned. 
The questionnaires represented only those graduates who had taken the 
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eourse as a part of their advanced professional worko 
Chapter IV presented the data and the plan for analysis of datao 
'The questionnaire provided a f'ive-point sea.le for checking iteins -·:tn Chapter I 
and Section IL For Seotion III only "yes" or 11 no11 answers were recordedo 
The total number of responses for each item was recordedo The dis-
tribution of responses according to weight was also classified9 tabu~ 
lated9 and recordedo The distribution of the percentage of responses 
for each weight of an item was given. The percentage of response for 
each item was obtained by dividing the number of responses for each 
weight by the total responses :for each itemo The composite response 
for each item was also giveno 
If an item received a compo~ite response of 3.00 9 the item was 
considered to have obtained the consensus of general agreement of re-
spondents for inclusion in the program for the course. An item wpich 
received a composite response of 2.99 or less had not obtained the 
consensus of respondents for inclusion in the program for the courseo 
Tables VIy VII 9 and VIII: 9 presented in Chapter IV 9 summarized data 
for each item under the following classificationg (1) total responses 9 
(2) distribution of responses 9 (3) percentage of responsei 9 and (4) 
composite responseo 
Table IX presented data obtained :for items relating to teaching 
proc:ied:u.res o The.se data were summarized under (1) total responses 9 (2) 
distribution of responses for 11yes" or "no 9 11 and (.3) percentage of 
responses for 11yes11 and 11 nOo ii 
Data for Tables VI 9 VII 9 and VIII sho~ed that sixty-two items con-
tained in the first two section.SJ of' the questionnaire P thirty-one items 
received a composite response of 3o00 or above :from the respondentso 
82 
This represented 50 per cent of the itemso A total of thirpy-one items 
received a composite of 2o99 or less. This represented 50 per cent of 
the itemso Thus a consensus or general opinion was reached on 50 per 
cent of the items in favor of their inclusion in the program for the 
coursee By the same token, a consensus was not reached on 50 per cent 
of the items for inclusion in the program for the courseo 
Data for Table IX, which included items relating to teaching pro-
cedures-.9 showed that respondents approved the use of teaching procedures 
listed in the questionnaire o Six of the eight items were checked "yes'' 
by 80 per cent or more of the respondents. All items for this section 
of the questionnaire were checked "yes" by 56 per cent or more of the 
respondentso Since 56 per cent represents more than a majority of those 
responding, a. consensus was reached in favor of the use of all teaching 
procedures listed in the questionnaire. 
Findings 
The opinions of graduates of the Oklahoma Advanced Professional 
porgram for the course "Introduction to Advanced Professional Study" 
were shown in Tables VIs VI!, VII:J;, and IX. The findings a.re classified 
according to the results obtained for each section of the questionnaire. 
For Tables VI 9 VII, VIII findings are presented by listing items in 
order of rank based upon composite response. Items for each section 
are listed according to questionnaire headings o Findings for Table IX 
are presented by listing items in order of rank based on the percentage 
.of 11yes" responseso 
Items of Section I.9 Purposes of the Course, ranked according to 
composite response, followg 
Items 
80 To help the student become familiar 
with the sources of research most 
likely to be 'useful to the classroom 
teacher 
lo To help the student gain the ability 
to use the scientific method of in-
vestigation and research so that 
problem solving will become a con-
tinuous process in the life of the 
graduate student 
llo To help the student with research 
problems 
lOo To help the student learn how to find 
and use library materials 
180 To acquaint the student with the 
basic principles and procedures of 
research related to educational 
problems commonly faced by te·achers 
and administrators 
160 To aid the student in discovering 
certain strengths and weaknesses 
he possesses in general education, 
professional education, and of a 
cultural and personal nature 
1:30 To aid the student in understanding 
various methods of research 
9 o To provide guidance for the student 
in planning }:(is advanced professional 
work 
200 To promote in the student an under-
standing or, and a willingness to 
apply, the code of ethics of the 
teaching profession in his personal 
and professional relationships 
'1 
I 
:3o To help the student isolate p)t"oblems 
that he wishes to study · 
2o To help the student understand and 
appreciate the value of lesson planning, 
educational forums, and effective pro-




170 To help the student recognize that an 
important difference between the fifth-
year program and undergraduate work lies 
in the greater independence and originality 
• 
expected of fifth-ye~r students 3o01 
220 To show the student the need that the 
teacher live by moral and ethical 
concepts which will aid both him and 
his students in the va;rious aspects 
of living 2o99 
19. To aid the student in gaining an in-
creased appreciation for the profes= 
sional organizations and publications 
with which he should be familiar 2.92 
210 To point out to the student the need 
that the teacher be proficie,nt in 
reading, writing, and speaking 2.91 







standing of the theory and practice 
of modern teaching 
To giv~ the student an understanding 
of the fi~h=year program of Oklahoma 
state colleges 
To assist the student in becoming 
more proficient in oral communication 
To acquaint the fifth-year student 
with specific requirements for gradua= 
tion in the elementary or secondary areas 
To aid the student in understanding 
his plac& in the graduate program 
To help the student develop a~ under= 
standing of the value and use of pupil 
evaluation of teacher competencies 
To help the student in developing an 
understanding of the historical back-









Items of Section II, Part A, Course Content, ranked according to 
composite response 1 followg 
Items 
7 o Educational and research terminology 
5o Library aidsj such as abstracts, year-
books, special dictionaries, and 
encyclopedias 
9 o Methods of research 
4o Reading for understanding 
230 Teacher relationships with other 
teachers, school administrators, 
board of education members, and 
school patrons 
170 The nature of scientific thinking 
18 o Methods of atta eking group problems 
through the workshop technique, the 
panel, and the forum · 
160 Professional ethics 
3 o Self-evaluation 
120 The nature of educational leadership 
8 o Analysis and discussion of research 
articles 
140 Teaching moral and spiritual values 
in public schools 
220 Qualities necessary for success in 
teaching 
15" Effective study habits 
20 o Theory apd practice in modern teaching 
240 Philosophy of modern education 
19 a Philosophy of the fifty-year program 
llo Periodicals of general and special 
nature 
60 Orientation to the fifth=year program 
210 Techniques of effective speaking 


















lOo Professional organizations 2068 
130 Discussion of research papers written 
by members of the class 2o62 
1. Lesson planning 2.47 
25. Important contemporary educators 2.41 
Items of Section II, Part B, Related Activities, ranked according 
to composite response, .follow: 
Items 
11. Directed use of library resource 
materials 
13. Having individual conferences with the 
instructor 
6. Having a con.ference with the student's 
advisor or advisory committee 
14. Undertaking self-evaluation by the 
student o.f his .fitness to pursue 
advanced pro.fessional work 
1 o Writing a re~earch paper 
3. Being given detailed instruction on 
the use of the library- by the librarian 
2. Taking a conducted tour through the 
library 
8. Constructing teaching or resource units 
9. Preparing and delivering formal speeches 
before the class 
5 o Filling out personnel and guidance 
forms 
4o Taking certain required guidance or 
entrance examinations 
12. Designing a rating sheet for use by 
students in evaluating teacher 
effectiveness 






150 Writing for publication 
lOo Evaluation by class members of 
speeches made by students 
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Items of Section III, Teaching Procedures, ranked according to 
percentage of "yes" responses, followg 
Items 
3o Class discussion 
80 Lecture by resource persons 
representing special fields 
10. Audio-visual materials 
60 Investigation and reports by 
student committees 
1. The formal lecture 
140 Oral reports by students 
5o Use of a textbook 
120 Examinat.ions in course content 











Findings for Sections I and II of the questionnaire 9 based·on data 
from Tables VI, VII!> and VIII.l> show that thirty-one of the sixty-two 
items of these two sections received a composite response of 3o00 or 
above. This represents 50 per cent of the i terns o A total of thirty= 
one items received a composite response of 2o99 or lesso This represents 
50 per cent of the itemso A composite response of 3.00 or above repre= 
sents a consensus in favor of the inclusion of an item in the program 
for the courseo A composite response of 2o99 or less does not constitute 
a consensus in favor of the inclusion of an item in the program for the 
course. 
Findings for Section III of the questionnaire, based on data from 
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Table IX, show that all items were checked "yes" by 57 per cent or more 
of respondentso Since 51 per cent would represent a general agreement 
for "yes" and "no" responses, it may be assumed that all items from this 
section received a consensus from.respondents in favor of their inclusion 
in the program for the courseo 
Findings indicate that the questionnaire possessed a high degree of 
validity and reliabilityo For example, of the seven highest ral:lking 
items of course purposes, six related to some form of researcho When 
these results are compared with the findings for course content items, 
where five out of the seven highest ranking items related to research, 
it appears that respondent opinion was consistent in favor of the in= 
clusion of research in the program of the courseo This position is 
further strengthened by the findings for course activitieso Two of the 
five highest ranking course activities were research activitieso One 
of these items was "writing a research paper o '' 
~ Findings further indicate that when the objective and subjective 
{ responses to the questionnaire are considered, ttconsumer" type research 
\
was favored over "original" or highly technical forms of researcho 
Findings also show a consistency in regard to low ratings of 
1certain course purposes, course content areas and related activitieso 
For example, purposes relating to history an.d. philosophy of education, 
professional organizations, speech proficiency and teaching methods 
were rejected as purposes for the courseo Course conte~t items rated 
low by respondents reflect the same attitudeo Of the six lowest rated 
co,;irse content items~ all with a composite response of 2o79 or less 9 
four related to effective speaking, professional organizations, lesson 
planning and history of educationo Findings for course activities show 
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a similiar patterno Of the three lowest rated course a.ctivity itemsj) 
all with a composite response of 2o0.3 or less, two related to preparing 
lesson plans and making speeches before class. 
Howeverj) at least two factors should be considered in regard to 
the findingso In the first place, a composite response of .3.00 was 
selected as a significant point. All items with a composite response 
of .3.00 or above were considered to have receive¢!. the consensus from 
respondents in favor of their inclusion in the courseo All items with 
a composite response of 2.99 or below were considered to have failed 
to receive the consensus of respondents if favor of their inclusion in 
the program for the course. Howeverj it is the opinion of the writer, 
that an item which received a composite response of 2.99 has almost as 
much value as an item which received a qomposite response of .3o00. In 
other words, rejected items which were slightly below the significant 
point have considerable value, and might very well be included in the 
program for the course o 
The second factor to consider with regard to findings isg the 
fact that a certain item received a low rating does not indicate that 
it has no.inherent value. It simply indicates that respondents consid= 
ered the item has low value in the program for this particular course. 
Many respondents indicated this position to the investigator by writing 
their views in the space provided in the questionnaireo It was indicated 
that certain rejected course objectivesi> course content areas and related. 
activities belonged in other advanced professional courses!> or ought to 
have been included in the undergraduate program. 
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Conclusions 
From findings based upon opinions expressed in 1~ returns from the 
population represented in this study, certain conclusions may be drawno 
It may be.concluded that definite opinions existed among respondents 
regarding what should constitute the program for the course "Introduction 
to Advanced Professiona1 Study." Within the limitations imposed upon 
the study, the hypothesis was found to be trueo The hypothesis was that 
there is a consensus among graduates of the advanced professional pro-
gram of Oklahoma stata colleges regarding what should constitute the pro~ 
gram for the course "Introduction to Advanced Professional Study." A 
consensus was reached to the effect that 50 per cent of the items 
covering purposes of the course, course content, and related activities 
should _ be included in the program for the course. A consensus was 
reached that all items covering teaching procedures should be included 
in the program for the course • · 
Conclusions may also be drawn regar~ing the relative importance 
of items which received a consensus of respondent opinion in favor of 
their inclusion in the program for the course. As indicated in the 
findi.hgs 9 items re'lating to research received especially high ratings 
ih the areas of course purposes, course content and related activities. 
It may be concluded_that, on the basis of respondent opinion, such items 
should, receive priority in the program for the course. Respondents 
indicated that 11 cons1.llller" type research was ·ravored over ''original" or 
"techinical" research training. These findings agree in essence with 
writings reviewed in Chapter II of this study. The nature of research 
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training recommended by the North Central Associationl closely resembles 
what graduates have indicated they believe ought to be included in the 
program of the course o 
By the same token it may be concluded that less emphasis should be 
placed on certain course purposes, course content areas and related 
activities in the program for the course. This include history and 
philosophy of education, professional organizations, speech proficiency 
and teaching methodso 
The conclusion may be drawn that fifth=year graduates did not con-
sider their needs were entirely met by the course as it was taught in 
their particular college. This judgement is based on the fact that no 
college included in its course program all of the course purposes, 
course content areas, course activities and teaching methods which 
received the consensus of respondent opinion. 
The investigator, by comparing the course program for each col-
lege with the program which received the consensus of graduate opinion, 
was able. to determine the extent to which this course met the stated 
needs of graduateso In one or two colleges the course as it was taught 
appeared to compare favorably with the program which met the consensus 
of respondent opiniono In the remaining colleges the course as it was 
taught fell short of what fifth-year graduates felt it should be. 
Items which received a consensus of respondent opinion in favor of 
their inclusion in the course follow: 
1The North Central Asso~iation Quarter].y9 XXXI (April, 1956), 
33..,34. 
Purposes of the Course 
lo To help the student gain the ability to use the scientific 
method of investigation and research so that problem solv-
ing will become a continuous process in the life of the 
graduate student 
2o To help the student understand and appreciate the va.lue 
of lesson planning, educationa.l forums, and effective 
professional conference techniques and practices 
3o To help the student isolate problems that he wishes to 
study 
80 To help the student become familiar with the sources of 
r.esearch most likely to be useful to the classroom teacher 
9o To provide guidance for the student in planning his 
advanced professional work 
lOo To help the student learn how to find and use library 
materials 
llo To help the student with research problems 
130 To aid the student in understanding various methods of 
research 
160 To aid the student in discovering certain strengths and 
weaknesses he possesses in general education, profession= 
al educationjl and of a. cultural and personal nature 
17. To help the student recognize that an important 
difference between the fifth-year program and under-
graduate work lies in the greater independence and 
originality expected of fifth-year students 
180 To acquaint the student with the basic principles and 
procedures of research related to educational problems 
commonly faced by teachers and administrators 
200 To promote in the student an understanding of» and a 
willingness to apply~ the code of ethics of the teach= 




4, Reading for understanding 
5o Library aids 9 such as abstracts 9 yearbooks, special 
dictionaries, and encyclopedias 
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7 o Educational and research terminology 
8 o Analysis and discussion of research articles 
.9o Methods of research 
120 The nature of educational leadership 
140 Teaching moral and spiritual values in public schools 
15 o Eftecti ve study habits 
160 Professional ethics 
170 The nature of scientific thinking 
18 o Methods of attacking group problems through the 
workshop technique, the panel9 and.the forum 
22 o Quall ties necessary for success in teaching 
23,, Teacher relationships with other teachers, school 
administrators, board of' education members, and 
school patrons 
Related Activities 
1 o Writing a research paper 
60 Having a conference with the studentn s advisor or 
advisory committee 
.lla Directed use of library resource materials 
130 Having individual conferences with the instructor 
140 Undertaking self=evaluation by the student of his 
fitness to pursue advanced professional work 
Teaching Procedures 
L The f'ormal lecture 
.3 o Class discussion 
5o Use of' a textbook 
'60 .Investigation and reports py. student committees 
Sa Lecture by resource persons representing special 
fields 
lOo Audio=visual materials 
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12 o Examinations in course content 
140 Oral reports by students 
Recommendations 
The objective of this study was to obtain data which might be use-, . 
.f'ul in developing suitable .criteria for evaluation of the course "Intro=,. 
duction to Advanced Professional Stud.yo!' That objective was reachedo 
Findings of the study indicated that a consensus existed among fifth-
year graduates regarding what should constitute the p~ogram for the 
courseo Included in the preceding section are lists of course purposes, 
subject matter content area.s and related activities, and teaching pro-
cedures approved or favored by graduates of the programo 
Thew.titer feels that certain specific recommendations regarding 
course revision, the need and nature of future studies should be. madeo 
The investigator assumes that the knowledge he gained through extensive 
reading, plus the experience received from this study, has adequately 
qualified him to make these recommendationso 
· It is recommended that the professor responsible for the course in 
each college plan and execute a revision of the course consistent with 
the results of this study. What the study shows is given in the find-
ings and conclusions discusse.d earlier .. in this chapter o It should be 
pointed out that the reJ3ults of the study agree in substance with the 
conclusion found in literature reviewed in Chapter IIo 
.. 
Course revision should include plans for adequate research training. 
The consensus of fifth-year graduates was tp the effect that this should 
I 
. . . I 
be the number one objective of the course; (Po 88) o Research training 
. i I 
should provide an opportunity for writing research paperso In addition 
I 
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the course should include a study of methods of research, the !nter-
pretation of research, training in the use of library materials, and 
practice in the recognition and attack of research problemsa Above all 
else, the program for the revised course should provide training in the 
practical aspects of research as it relates to classroom problems. It 
should stress interpretation of original research; not proficiency in 
doing original or creative researcho 
The course should be revised to include provisions for assisting 
the student to recognize the nature of aditanced professional studyo The 
course should have a guidance a.spect to the extent of providing assis-
tance to the student in planning his entire fifth-year program of study. 
The revised course should be planned to help the student isolate pro-
blems he wishes to stud.yo The program for the course should include 
provisions for assisting the student in making a self-analysis of his 
strengths .and weaknesses in professional education., subject matter 
specialization and genera.l education. It should include a study of 
professional ethies, teacher relationships,:the nature of scientific 
thinking and educational leadershipo 
On the basis of evidence found in this study it is recommended that 
certain course purposes, subject matter content areas and related 
activities be relegated to minor positions and in some cases eliminated 
from the program for ~his course o Items of the questionna.ire receiving 
very low ratings were discussed on page 88a These items relate to 
history and philosophy of educa.tion., professional organizations, speech 
proficiency, teaching methods., lesson planning, graduation requirements, 
entrance examinations, and writing for publication., 
It is further recommended that professors include certain items 
/ 
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judged by respondents to ha.ve moderate value in the program for the 
courseo These items, shown in the findings of the study have a composite 
response slightly below .3o00. 
It is recommended that further studies be made in this area .. 
Complete evaluative criteria should be developed, based on the results 
of this study and the opinion of those persons who qualify to some 
degree of expertness in the .field. Criteria thus developed could be 
used in evaluating the course as it is being taught in each of the 
state colleges .. 
Further study is necessary to determine the distribution of time 
which can be devoted to each area recommended for study, the relative 
emphasis to be placed on each area and the disposition of certain mar-
ginal items of course purposes, course content areas and related activi-
ties .. Such questions, when resolved, should make it possible to conm 
struct fairly adequate course outlines and syllabL Until experimen-
tation and study is completed, answers to the above problems remain 
somewhat obscureo It was not the purpose of this study to develop a 
course outline or syllabus for the course .. 
It is also recommended that investigations similiar to this study 
be made of other course offerings of the advanced professional program 
in state colleges of Oklahoma .. 
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SOUTHWESTERN STATE COLLEGE 
Weatherford, Oklahoma 
March 28, 1956 
A committee of the Southwestern State College faculty is trying to 
evaluate some of the course offering which we are giving in our 
Master of Teaching degree program. One of the members of this 
committee is considering the possibility of developing a doctoral 
thesis concerning the course which some of us teach called Intro= 
duction to Advanced P.rofessional (Graduate) Study. In order for us 
to determine whether or not such a study might be feasible, I am 
asking each of you to share with me your thinking concerning this 
problemo 
I am enclosing a very brief sheet which calls for some information 
concetning this course a,s it is provided in your institution. If 
100 
you could complete this sheet and return it to me a.s soon as possible, 
it wo~ld help our faculty committee as well a.s Mr. Robert Tyler who is 
considering undertaking a study in this area. I will assure you that 
we will not try to impose too much on your time in completing this 
study. 
Would you please take the time to do this as soon as possible. 
ls 
Enclosure 
Yours very truly, 
J.E .. Williams 
Dean of Instruction 
101 
APPENDIX .A (Continued) 
· Ed. 5E02 - Introduction to Advanced Professional (Graduate) Study 
A Survey 
lo Name of Course. ______ ......,......_ ________ _ 
2a Send a copy of objectives; purposes and teaching methods used in 
this course. 
3. What text and reference materials are used in the cowse? ___ _ 
4. Name of Graduate Council or other organiz~.tions on your campus who 
determines policies for the fifth year program. 
5. Name of people on your campus who teach this course. 
6. :Do you feel that some.study should be ·given to determining what this 
course should contain? What should be the purpose and objectives? 
Could such a study be helpful in strengthening our fifth year program? 





SUMMARY OF TOTAL RESPONSES~ DISTRIBUTION OF RESPONSES:. PERCENTAGE OF 
RESPONSES 9 AND COMPOSITE RESPONSE OF COURSE PURPOSES 
(Pilot Study) 
fll fll fll fll fll 
(D (D ~ Q) ~ Q) 11 (D I'll I'll I'll I'll § 
r-1 a s:I Q) s:I Q) a Q) Items 0 0 0 0 0 
"' Fl, 
Pt Pt Pt Pt +> {I) Ol M Ol M {I) M I'll 0 Q) Q) Q) Q) Q) (!) (l) (l) 
1H ~ ~ P-t l)::l P-t ~ P-t ~ 
0 1 2 3 
To help the student gain the ability 
to use the scientific method of in= 
vestigation and research so that 
pr6blem solving will become a con-
tinuous process in the life of the 
graduate student 24 2 8 0 0 2 8 3 
To help the student understand and 
appreciate the value of lesson plap.~ 
ning, educational forumsi and effee~ 
tive professional converence tech= 
niques and practices 24 1 4 1 4 4 17 ll 
To help the student isolate problems 
that he wishes to study 23 1 4 1 4 2 9 8 
4e, To give the student an understanding 
of the f ifth~year program of Oklahoma 
state colleges ---· 24 l 4 1 4 3 13 7 
{I) Q) 
i (I) +> +> Q) I'll s:I •n m a Q) I'll s:I 0 0 0 0 
Pt Pt p.. 
M Ol M I:! Ol (l) Q) (!) 0 Q) 
P-t i:i:: P-t 0~ 
II> 






13 17 71 3.39 
46 - 7 29 2.92 
35 11 48 3.19 
29 12 50 3.17 I-' . 2 
TABIE:i X (Continued) 
l7l l7l l7l fJl fJl fJl (I) (I) (l) (I) ~ (I) ~ (I) .p (I) .p +:> (I) Ul Ul .p Ul § § w fJl A •rl fJl r-1 § s s:: § (l) (I) s:: (l) l7l s:: (1) 0 0 0 0 0 0 0 Items a, A A () A A A A ~~ +:> fJl fJl J-1 fJl H Vl t fJl H Vl H 0 (I) (l) (1) (I) (l) (1) Q) (l) (l) (l) 0 (!) 
E-1 fl'.:l ~ fl-i fl'.:l fl-i ~ fl-i fl'.:l fl-i ~ fl-i oi:r::: 
0 1 2 
.3 4 
5. To acquaint the fifth=year student :;c., 
with specific requirements for grad- ~ 
uation in the elementary or secondary ~ 
areas 25 O O 3 12 5 20 · 6 24 11 44 3.,00 ~ 
6e To provide the student with an under.,.. 
standing of the theory and practice 
of modern teaching 25 0 0 1 4 
7. To aid the student in understanding 
his place in the graduate program 
Be To help the student become familiar 
with the sources of research most· 
likely to be useful to the class= 
room teacher 
9. To provide guidance for the student 
in planning his advanced professional 
work 
10., To help the student learn how to find 
and use library materials 







1 4 2 8 
0 0 0 0 
0 0 0 0 
1 4 1 4 
0 0 1 4 
_l 4 7 28 
6 24 8 32 
1 4 6 24 
0 1 6 24 
3 12 9 36 
4 16 8 32 
to 
16 64 3e52 -
0 
0 
8 .32 200 80 ~ I-'• 
18 72 3.68 
18 72 3 .. 68 
11 44 3el2 







TABU: X (Continued) 
fJl tll I'll I'./) m fJl (l) (l) <D 
·~ 
(!) ~ (l) ~ (!) .p (l) ~ .p Q) m m rll m rll fil rll orf ti) Items i:I a (l) s Q) a (I) § g (I) 8 a r-t 0 0 0 0 0 0 
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.p ti) I'./) i:-i rll ~ I'./) ~ IT.I i:-i ti) ~ 0 (l) (I) (J) (J) (l) (l) (l) (l) (l) Q) (I) 0 (I) 
1:-1 ~ 0::: P-t 0::: P-t 0::: P-t 0::: P-t 0::: P-t 0 0::: 
0 1 2 3 4 
12. To assist the student in becoming > ~ 
more proficient in. oral communication 24 3 13 3 1.3 8 32 3 13 7 29 2 • .34,_~ 
13. To aid the student in understanding 
'§ 
H 
various methods of research 25 0 0 1 4 4 16 10 40 10 40 3 16·>< • . to 
14. To help the student develop an 
understanding of \the value and use -n 
of pupil evaluation of teacher g 
competencies 25 2 8 2 8 5 20 10 40 6 24 2.64~ 
·~ 
15. To help the student in developing j:: (l) 
an understanding of the historical p. ._ 
background of graduate programs 25 6 24 7 28 5 20 6 24 1 4 1.,56 
16., To aid the student in discovering 
certain strengths and weaknesses 
he possesses in general education, 
professional education~ and of a 
cultural and personal nature 25 1 4 4 16 2 8 7 28 11 44 2.92 
17. To help the student recognize that 
an important difference between the 
fifth-year program and undergraduate 
work lies in the greater independence ~ 
and originality expected of fifth~ ~ 
year students 25 1 4 1 4 6 24 6 24 11 44 3.00 
180 
Items 
To acquaint the student withthe 
basic principles and procedures of 
research related to educational 
problems.commonly faced by teachers 
and administrators 
TABLE I (Continued) 
fll m m fll 
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25:5 · 0 0 1 4 3 12 10 40 11 . 44 3,24 tu 
To aid the student in gaining an in-
creased appreciation for the pro- 'o' 
fessional organizations and publica- a 
19. 
tions with which he should be g= 
familiar 25 0 0 1 fr 8 32 6 24 ..1Q__40 3,00 ~ 
20. To promote in the student an under- · P. 
....... 
standing of, and a willingness to 
apply, the code of ethic~ of the 
t~aching profession in his personal 
arid professional relationships 25 O_ O 1 4 3 12 5 20 16 64 3.40 
210 To point out to the student the need 
that the teacher be proficient in 
readingj writing, and speaking 25 
220 To show the student the need that 
the teacher live by moral and 
ethical concepts which will aid 
both him and his students in 
th~_yarious aspects of living 24 
7 28 
2 8 
0 0 2 8 5 20 11 ·44 •.. 2o52 · 















SUMMARY OF TOTAL RESPONSES, DISTRIBUTION OF RESPONSES, PERCENTAGE OF 
RESPONSES, AND COMPOSITE RESPONSE OF COURSE CONTENT 
(Pilot Study) 
fll fll fll fll . fll (I) Q) 11 (D .p Q) .p Q) fll m fll s:: fll s:: fll 
,..; 6 s:: § Cl) (I) a 0 0 0 0 Items . :..; ::;'. : .. :'~\' a, µ, µ, µ, a µ, 
.p fll fll J.i fll J.i fll {a fll 0 (I) Q) Q) Q) (I) (I) Q) 
E-1 ~ ~ /l-4 ~ /l-4 ~ /l-4 ~-
0 1 2 3 
Lesson planning 25 4 16 3 12 4 16 11 
Requirements for graduation 25 0 0 1 4 7 24 5 
Self .. eva.luation 24 0 0 1 4 4 17 7 
Reading for understanding 24 3 13 1 4 2 8 4 
Library aids, such as abstracts, 
yearbooks, special dictionaries, 
and encyclopedias 25 0 0 1 4 5 20 11 
Orientation to the fifth-year 












Educational and research terminology 25 0 0 2 8 4 16 12_ 48 
Analysis and discussion of research 
articles 25 0 0 0 0 3 12 14 56 
Methods of research 25 0 0 1 4 2 8 10 40 
Professional organizations 25 0 0 4 16 9 36 10 40 
Periodicals of general and special 
nature 25 0 0 1 4 4 16 14 56 
fll Cl) 
Q) 11 .p Q) fll ..... fll s:: fll s:: 0 0 0 0 P::. µ, A, µ, t;j 
Ol ~ s i ~ Q) Q) 




3 12 2.24 
-12 52 3 20 ° 0 g
12 50 3.25 ~ 
I:$ 
14 59 Jo04 &; p.. 
.._, 
8 32 3.04 
7 30 2.94 
7 28 2.96 
8 32 3.20 
12. 48 3.32 
2 8 2.40 I-' ~ 
6 24 3 .. 00 
TABI!.E n. (Continued) 
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0 1 ·2 .3 
12. The nature of educational leader"' 25 0 0 1 4 6 24___ .1.3 52 
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1~. Discussion of research papers 
written by member of the class . 24 1 4 .3 1.3 . .3 1.3 1.3 5,4 
140 Teaching moral and spiritual values 
l1l 
Q) ~ fl) A Q) 
0 0 p. 
















in ·public schools 25 .3 · 12 2 8 . .3 12 4 16 1.3 52 2.ss _ 
15.. Effective study habits 24 · 2 8 2 8 3 1.3 6 25 11 46 2o9.3 8' 
16.. Professional ethics 25 1 4 0 0 6 24 6 24 12 48 .3ol2 ~ 
17., The nature of scientific thinking 25 0 0 1 4 . 4 16 12 48 . 8 .32 .3 .18 ·~ 
18. Methods of attacking group problems !:, 
through the workshop technique, the 
panel, and the forum 
19. Philosopl+y of the fifth-year 
25 0 0 0 0 
program 1 25 1 4~~ 1 __ 4 
20. Theory and practice in modern 
·· teaching 25 1 4 1 4 
21. Techni_ques of effective speaking ~5 .3 12 1 4 
22.. Qualit~s necessary for success 
in teaching 24 0 0 0 0 
4 16 8 .32 13 52 3 • .36 
6 24 9 36 8 32 2 .. 88 
2 8 6 24 15 60 .3 •. 32 
4 16 9 __ .36 ,. s .32 2.72 




TABLE XI (Conti:mieil) '·. 1 . 
tll tll m fll tll tll Q) 
Q) Q) .p Q) .p (I) .p (I) .p (I) +:> .p Q) 
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·QJ p.. ' p.. p.. p.. p.. p.. ~~ .p fll tll t Ol k tll k fll k fll k 0 (I) Q) Q) (I) (I) (I) Q) (I) (I) &! 0 Q) E-1 p:: p:: P-t p:I P-t ix: P-t ix: P-t p:: 0 p:: 
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230 Teacher relationships with other ~ 
teachers, school administrators, ~ 
board.of education memb19rs, and ~ 
school patrons 25 l 4 1 4 5 20 5 20 13 52 3ol2 ~ 
t::D 
240 Philosophy of modern education 25 0 0 0 0 7 28 9 36 9 36 J.00 
-250 Important contemporary educators 0 0 7 28 7 28 7 28 16 
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SUMMA.RY OF TOTAL RESPONSES, DISTRIBUTION OF RESPONSES, PERCENTAGE OF 
RESPONSES, AND COMPOSITE RESPONSE OF COURSE CONTENT. 
(Pilot Study) 
rJl rJl I'll I'll Vl Q) Q) ~ Q) ~ Q) ~ Q) Vl Vl rJl rJl Vl 
Items r-l 6 i:: Q) i:: Q) § Q) i:: 0 0 0 0 0 0 
«I p.. p.. p.. p.. p.. 
+> Vl Vl r,; m F-1 m F-1 tll 0 Q) Q) Q) Q) Q) Q) Q) Q) 
. e-l ll:l ll:l Pot ll:l Pot ll:l Pot ll:l 
0 1 2 3 
Writing a research paper 23 0 0 0 0 4 17 10 
Taking a conducted tour through 
the library 25 1 4 3 12 3 12 10. 
Being given detailed instruction 
on the use of the library by the 
librarian 25 3 12 2 8 5 20 8 
Taking certain required guidance 
or entrance examinations 23 6 26 7 30 3 13 6 
Filling out personnel and guidance 
forms 24 1 4 4 17 10 42 7 
Having a conference with the student 0 s 
advisor or advisory committee 0 25 0 0 l 4 0 0 7 
Preparing lesson plans 24 5 21 8 34 5 20 4 
Constructing teaching or resource 
units 25 2 8 7 28 7 28 5 
fll Q) 
+> Q) ~ ..p Q) i:: m ..-1 tll 
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F-1 tll F-1 s Vl t:,:J Q) Q) Q) 0 Q) ~ Pot ~ Pot 0 ll:l t;:I 
4 >:! 
tII 
44 9 39 3o22 
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32 7 28 2o56 e 
26 1 5 lo54 
29 2 8 2.10 
28 17 68 ,3.60 
17 2 8 1.57 
20 4 16 2.00 I-' 
~ 
TABLE :X:II (Continued) 
Ul Ul I'll fll fll fll Q) (I) fil Cl) (I) Ul I'll fll ~ (I) ~ Q) .p Cl) .µ +:> Q) A § fll fll m Ul I or-f Vl Items i::i Q) § (I) i::I § r-1 0 0 a 0 8§ t\f P. P. 0 0 0 0 
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0 1 .2 _J 
.4 
9o Preparing-and delivering formal p '"cl 
speeches.before ·the ·class 24 5 20 8 34 7 29 .3 13 1 '4 1.47i 
lOo Evalua'tion by class members of - t'I H 
speeches made by students 24 6 25 6 25 8 33 3 13 1 4 1.461>4 
t11 
llo Directed us.e; of library resource --
materials 25 1 4 3 12 8 .32 5 20 8 32 2.640 0 
12G Designing a rating sheet for use by l:::f c+ 
students in evaluating teacher ~ 
effectiveness 24 3 13 5 21 8 33 6 25 2 8 1.94i p. 
130 Having individual conferences with -
the instructor 24 l 4 0 0 8 .33 8 34 7 29 2o84 
140 Undertaking self=evaluation by the 
student of his fitness to pursue 
advanced professional work 25 3 12 l 4 7 28 6 24 8 32 2090 











APPENDIX B (Continued) 
TABLE XliII 
SUMMARY OF TOTAL RESPONSES, DISTRIBUTION 
AND PERCENTAGE OF RESPONSES 
OF TEACHING PROCEDURES 
(Pilot Study) 
O'l O'l 
Cl) (I) .µ 
Ul O'l s:: 
r-1 a a (I) Items 0 Q'S p., p., 
.µ O'l O'l ,.. 
0 (I) (I) (1) 
E·qt; p:; !lot 
Yes 
The formal lecture 23. 15' 65 
Clas·s discussion 25 25 100 
Use of a textbook 21 1.3 62 
Investigation and reports by 
student committees 25 25 100 
Lecture by resource persons re-
presenting special fields 25 24 96 
Audio-visual materials 24 2.3 96 
Examinations in course content 24 8 .3.3 

















*Items 2, 4, 7, 9, 11, 1.3, and 15 related to per cent of time 















obtained for these items were omitted from the above table since.data 




SOUTHWESTERN STATE COLLEGE 
Weatherford, Oklahoma 
112 
You will find enclosed a questionnaire which is being sent to 
graduates of the Fifth-Year Program in state colleges of Oklahomao 
The purpose of the questionnaire is to determine what graduates of 
advanced professional work believe should be included in the program 
for the course Introduction to Advanced Professional (or Graduate) 
Study. 
It is hoped that the results obtained from the questionnaire may 
serve as basis for a doctoral dissertation which is required as part 
of my proposed Doctor of Education program at Oklahoma A & M College. 
Your answers to questionnaire items, however, may well serve another 
very important function: That of improving the program for the course. 
A re~resentative of each of the state colleges has indicated interest 
ihwtiat graduates believe should be contained in the program for the 
course. 
'"The questionnaire is self ... explanatory and will tak.e only about 
twenty minutes of your time •. It should be pointed out, however, that 
in checking the questionnaire items you are to rate the items as in~ 
dicated in the directions on the basis 2! ~ importance you attach ]2 
Eii!fch 'item in ~ program .f2!: ~ course. You™ not 1Q evaluate the 
course il it was taught in your particular college. 
; ~ ' . 
It is imperative that I have your reactio~ to the items contained 
in tliis questionnaire at your earliest possible convenience. WonVt 
ybu please sit down at once and complete the instrument, returning it 
in the stamped envelope included. 
. '.:,,.} 
Sincerely, yours 9 . 
Robert Tyler, Associate Professor 
Psychology.and. Edu9ation · 
DIRECTIONS: 
APPENDIX C (Continued) 
OPINIONS OF FIFTH-YEAR GRADUATES REGARDING 
WHAT SHOULD CONSTITUTE THE PROGRAM FOR 
THE COURSE INTRODUCTION TO ADVANCED 
PROFESSIONAL (OR GRADUATE) STUDY 
IN STATE COLLEGES OF OKLAHOMA 
11.3 
This questionnaire contains items which constitute a composite 
account of the program for the course, Introduction to Advanced Pro= 
fessional (or Graduate) Study, as taught in the State Colleges of 
Oklahoma. The purpose of the questionnaire is to determine what gradu~ 
ates of advanced professional work believe should be included in the 
proe;ram for a course in Introduction to Advanced Professional (or Gradu-
ate); Studyo . 
You are nqt, bein_g asked to eyaluate the g9urs? as it was tay_ght i;u 
;vo;ur. ;m:1.fticyl~r. ·c.gllege B.'LL'ti' i;a;ther,,l,Q.: e:v;alti.ate the. items', according ig, the 
y~ you would place .QU ~ ill, the program f.9!: such !! course., You 
may list additional items you believe to be important. 
Section I; Purposes of the Course 
Listed below are purposes of the course, Introduction to Advanced 
Professional ( or. Graduate) Study o These purposes· were ,either, stated l;)y 
the individua.l responsible for the course or found in literature per~ 
taining to the course as published by one or more of the state colleges 
offering the course. 
Most of the items can be answered 11yes 11 or 11no", however, to deter= 
'mine the degree of importance you attach to each item you are asked to 
rate your answers., 0 indicates tha.t the i tern has no value and shoulc;l 
~ be included as a purpose of the course; 1 indicates that the item 
has little value and should not be included as a purpose of the course; 
2 indicates that the item has moderate~ but probably should not 
be included as a purpose of the course; 3 indicates that the item has 
high -~ and should be included as a purpose of the course; 4 ind:feates 
that the item has highest value and should definitely be included as a 
purpose of the,courseo 
Purposes Qi~ courseg 
1. To help the student gain the ability to ,use the 
scientific method of investigation and research 
so that problem s0lvint?; will become a continuous 
process in the life or' the graduate student 
C 1e1~k One 
012'31.. 
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2 
2,, To help the student understand and appreciate the value 
of lesson planning~ educational forums, and effective 
professional conference techniques and practices 
3., To help the student isolate problems that he wishes to 
study 
4o To give the student ari understanding of the fifth-year 
program of Oklahoma. state colleges 
5 o To acquaint the fifth-year student with specific require-
ments for graduation in the elementary or secondary areas 
6 o To provide the student with an understanding of the 
theory and practice of modern teaching 
7o To aid the student in understanding his place in the 
graduate program 
Bo To help the student become familiar with the sources of 
research most likely to be useful to the classroom 
teacher 
9;, To provide guidance for the student in planning his 
advanced professional work 
lOo To help the student learn how to find and use library 
materials 
11 o To help the student with research problems 
120 To assist the student in becqming more proficient in 
oral cOI11IlJ.unication 
130 To aid the student in understanding various methods 
of research · 
14,, To help the student develop an understanding of the 
value and use of pupil evaluation of teaqher 
competencies 
15 o To help the student in developing an understanding of 
the historical background of' grad~ate programs 
16 o To aid the student in discovering certain strengths 
and weaknesses he possesses in general education.11 










APPENDIX C (Continued) 
3 
17. To help the student recognize that an important 
difference between the fifth-year program and under~ 
graduate work lies in the greater independence and 
origina.lity expected of fifth 00year students 
180 To acquaint the student with the basic principles and 
procedures of research related to educational prob-
lems commonly faced by teachers and administrators 
190 To aid the student in gaining an increased apprecia-
tion for the professiona.l organizations and publi-
cations with which he should be familiar· 
20. To promote in the student an understanding of, and 
kt willingness to a.pply, the cpde of ethics of the 
teaching profession in his personal and professional 
relationships 
21. To point out to the student the need that the teacher 
be proficient in rea.ding, writing and speaking 
22., To show the student the need that the teacher live 
by moral and ethical concepts which will aid both 
him and his students in the V{lrious aspects of living 




Section IIi Areas of Course Content and Related Activities 
Listed below are some area.s of course content and related activi-
ties taught in Introduction to Advanced Professional (or Graduate) Study. 
These areas of course content and related activities were suggested by 
the person responsible for the course or found in literature pertaining 
to the course as published by one or more of the state colleges offering 
the courseo 
Most of' the items can be answered "yes" or 11no11 ; however, to deter= 
mine the degree of importance you attach to each item you are asked to 
rate your answers. O indicates that' the item has no value and §hould 
ll2i be included in course content or as related activity; 1 indicates 
APPENDIX C (Continued) 
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116 
that the item has little value and should not be included in course 
content or as a related activity; 2 indicates that the item has moderate 
valwf but probably should not 'be included in course content or as a 
related activity; 3 indicates that the item has~ value and should 
- ' be included as a related activity or in course content; 4 indica.tes 
that the item has highest value and should de:fini tel.y be incl'Uded in 
course content or as a related activityo 
Ao Areas of' Course Content: 
Ch k On e I · Le 
lo Lesson planning 
: 2 o Requirements f'or graduation 
3o Self-evaluation 
4o Reading for understanding 
5o Library aids 9 such as abstracts, yearbooks~ special 
dictionaries and encyclopedias 
60 Orientation to the fifth .. year program 
7 o Educational and research terminology-
8 o Analysis and discussion of research articles 
9 o Methods of research 
lOo Professional organizations 
llo Periodicals of general and special nature 
12 o The nat,µ-~ of educational leadership 
130 Discussion of research papers written by members of 
the class 
140 Teaching moral and spiritual values in public schools 
., 15 o Effective study habits 
160 Professional ethics 
170 The nature of scientific thinking 
0 1 2 , }. 
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1s·o Methods of attacking group problems through the 
workshop technique, the panel, and the forum 
190 Philosophy of' the fifth-year program 
200 Theory and practice in modern teaching 
210 Techniques of effective speaking 
22. Qualities necessary for success in teaching 
230 Teacher relationships with other teachers, school 
administrators, board of education members, and 
school patrons 
240 Philosopp.y of modern education 
25 o Important contemporary educators 
Additional areas~ course content which might~ included 
Bo Related Activities 
lo · Writing a research paper 
2o Taking a conducted tour through the library 
3. Being given detailed instructio~. on the use of the 
library by the librarian 
4o Taking certain required guidance or entrance 
examinations 
5 o Filling out personnel and guidance forms 
6 o · Having a conference with the student• s advisor or 
advisory committee 
7. Preparing lesson plans 
80 Constructing teaching or resource units 
117 
Check One 
0 1 2 3 ! 
APPENDIX C (Continued) 
6 
9o Preparing and delivering form.al speeches before the 
class 
lOo Evaluation by class members of' speeches made by 
students 
11 o Directed use of library resource materials 
120 De.signing a rating sheet for use by students in 
evaluating teacher effectiveness 
130 Having individual conferences with the instructor 
140 Undertaking self=ettluation by the student of his 
fitness to pursue advanced professional work 
15 a Writing for publication 
Additional related activities which might .l2§. included 
160 
17. 
Section III; Tea.ehing Procedures 
118 
C 11:1, ~'k- One 
0 1 2 11.&. 
Listed below are some procedures used in teaching Introduction to 
Advanced Professional (or Graduate) Studyo These procedures were sug~ 
gested by the person responsible for the course or found in literature 
pertaining to the course as published by one or more of the state 
colleges offering the course o · 
Most of. these items can be answered "yes" or "no"; however9 in some 
cases you are asked to indicate the percentage of time YO'll would assign 
each prQcedure. Total percent for all procedures should not exceed one 
hundred percento 
Teaching procedures: 
lo The formal lecture Yes_ No..:_ 
2. Percent of time which should be devoted to the formal 
lecture % 
:3o Class discussion Yes_ No_ 
4o Percent of time which should be devoted to class 
discussion % 
5 o Use of a textbook 
APPENDIX C (Continued) 
7 
60 Investigation and reports by student committees 
7 o Percent of time which should be devoted to studies 
and reports of student committees 
8 o Lecture by resource persons representing special fields 
9 o Percent of time which should be devoted to lectures by 
resource persons 
lOo Audio""'Visual materials 
llo Percent of time which should be devoted to the use 
of audio-visual materials 
120 Examinations in course content 
130 Number of course content examinations 
140 Oral reports by students 
150 Percent of time which should be devoted to oral 
reports by students 
Additional procedures which might~ included 
. I 
Did you take this course £or credit as a part of your 
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